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1997 SURVEY OF STUDENT ACADEMIC ASSESSMENT AND
DEVELOPMENTAL EDUCATION SERVICES IN MICHIGAN’S PUBLIC
COMMUNITY COLLEGES

INTRODUCTION

Consistent with national trends, enroliment in developmental education courses in
Michigan’s community colleges continues 1o rise. The 1997 Survey represents a
continued commitment by the Michigan Department of Education and the Michigan
Developmental Education Consortium to journal how developmental education has been
interpreted in Michigan’s community colleges and how developmental activities and

program outcomes are evaluated.

BACKGROUND

The Michigan Department of Education conducted this third study of student academic
assessment and developmental education in Michigan’s community colleges. The first
study was conducted in 1988, and the second in 1990. This study was funded under an
Emerging Technologies Consortium Grant, in cooperation with the Michigan Department
of Education - Community College Services Unit, the Michigan Developmental
Education Consortium, the State Board for Public Community Colleges, and the State

Board of Education.

For purposes of this study, the Developmental Education Study Committee modified the
American Association of Community College’s definition of developmental education.
The working definition used by the Committee is as follows:

Definition of Developmental Education

The term “developmental education” is used in community college education to describe
courses and services designed to assist academically underprepared* students in attaining
the skills they need to be successful in college-level courses. These developmental
courses and services commonly include diagnostic assessment and placement; academic
preparedness which involves general and discipline-specific learning strategies, and skills
to overcome affective barriers to learning. Target populations include, but are not limited
to: tecent high school graduates and returning adults lacking college-level skills, working
adults employed in business and indusiry, English as a Second Language students, and
other college students who may elect to participate in those courses and services.

*defined in Appendix



PURPOSE and SCOPE

The purposes of this study were: (1) to identify the current scope, nature, and practices of
student academic assessment; (2) to examine current practices in Michigan community
colleges’ developmental education services colleges, as perceived by college
administrators, student service staff and faculty members directly responsible in some
capacity for developmental education; and (3) to assess the changes, which have occurred
in the past seven years in Michigan.

Tt is anticipated that the findings will be helpful to college personnel who wish to review
what other colleges in the state are doing in developmental education with the intent of
establishing benchmarks for their college.

NATURE OF STUDY

This is a study from the college perspective. It bridges academic and occupational
education. Four meetings, regarding the study, were conducted during the spring and
summer, 1997, in Lansing. The Developmental Education Study Committee met to (1)
discuss and develop the focus and content of the survey instrument used for this third
study; (2) approve the completed survey; (3) review data gathered; and (4) determine
best methods of reporting the data.

Thirty-three surveys were distributed; a total of 30 surveys were completed and returned
for tabulation. The number thirty (30) served as the baseline for all percentage data

in this study.

FOCUS

The study focused on the following: 1) institutional practices and policies, 2) assessment
practices, 3) placement practices, 4) demographic information, 5) developmental
course/service offerings, 6) measurement of student academic achievement, 7) general
practices and strategies, 8) retention practices, 9) successful outcomes (as perceived by
college personnel) and 10) looking ahead. This study presents the survey tabulations,
observations, limitations, based on committee input and recommendations.



Key: NA = NO RESPONSE

INSTITUTIONAL PRACTICES AN POLICIES

1.2. Does your institution have a college policy/written procedure relative 1o
developmental education?

23 Yes 7 No

B Y
END

b. If yes, indicate the documents which state those procedures and/or policies:

{Some institutions have the statements located in more than one document)
5 policy manual
16 catalog
3 mission statement
2 other
SNA

Observations: The majority of colleges have a policy/procedure relative to developmental
education. The college catalogue was the most frequent medium mentioned as being used
for stating procedures and practices; it was cited 16 times (35%). Others cited were the

policy manual (17%) and mission statement {10%).

Limitations: The responses to question 1 depended upon how institutions chose to
answer they answered the questions “Why is developmental education important?” and
“Whose responsibility is developmental education?”

5 s Is there a centralized developmental education department or unit at your
institution?

g2 Ves 22 No

B YES
B NG

¥E%




= Answers by like colleges, based on the Michigan Community Colleges Activities
Ciassification Structure (ACS) Enrcllment Trends: used as a reference for all the
questions related to group responses, i.e., guestions 2, 5, 8, 17, 18, 39, 50, 56, and 57.

Group i Group 2: Group 3: Group £
Alpena Jackson Delta Lansing
Bay De Noc Kellogg Grand Rapids Macomb
Glen Oaks Lake Michigan Henry Ford QOakland
Mid Michigan Monroe Kalamazoo Valley Commaunity College
Montcalm Northwestern Mott

North Central St. Clair Schoolcraft

‘West Shore Southwestern Washtenaw

Gogebic Muskegon Wayne County

Group 5:

Ferris Michigan Technological

L.ake Superior Northern Michigan University

Group 1

Sno 3yes

Group 2

5no 3yes

Group 3

g no

Group 4

2 no

Group 8§ (universities)
2yes 2no

Observation: It may be that the larger the community college, the more Iikely it is that
there will be a centralized developmental education department or unit.

b. If yes, for which activities/services is it responsible?

{Each bullet represents the response from one institution)

¢ Reading, tutoring, Special Pops, mentoring, S, study skills, workshops, writing and math lab
Counseling, reading, study skills, carser, orientation courses — everything except the writing lab
{English 074}

e  Developmeniai math and English courses, Individualized iearning center, tutoring, 81, Special Needs
Counseling/Services

e Btaffing developmen:al classes, nutoring, CAIL, Advisory Program Research, assessment

®  We have 2 Round Table and we have 2 specific curricolum-program targeting develonmental education
students.

e Basic Skills assessment; acadernic, career, and transfer advising; personal and academic counseling;
tutoring; basic skills classes in reading, writing, math, and study skills/coliege orientation; computer
iab, writing center

e  Developmental education, remedial writing, reading and math, plus tutoring



o The Trensitional Studies Unit is responsible for assessment; operation of the reading, writing, and
math centers; futoring; ESL instruction; and all courses numbered below college level.

o Instruction in basic math, writing, reading and study skills

s However, developmental education activitics at the college ars courdinated by a campus-wide
committee which represents ali the college depariments which provide developmental education

servicss.

Of the total funds budgetsd for developmental education, approximately what percent
came From the following sources for the 1995 Fall Term? {Check the percentage that
best fits the total finds for the following services.)

Kad

i. Assesémeﬂi

§-23% 26 - 50% 51-75% 76 - 186%
Institntional 4 NA %) B )] an
Operations
Federal/Stiate 10NA (16} &) {2 2
Business/Union 21 NA {8}
Contracts
ASSESSMENT
15+
19+

$-25% 26-50% 5:-78% 76-100%

Dl Institutional Operations
i3 Federal/State
EE Business/Union Coniracts




2. Placement {1 missing)

4-2%% 26 -50% 51 - 75% 76 - 180%
Institutionsl 6 NA 4 4] {6} , (23}
Operations
Federal/State 11 NA {12 {3 {3 )
Buginess/Union 23 NA (8}
Coniracis
PLACEMENT

$-25% 26-50% S$1-75% 76-100%

£l Imstitutional Opersations
iZ Federal/State
& Business/Union Contracts




3. Advisement

8- 25% 35 - 58% 31 -75% 76 - 180%
Ingtingtional 6 NA {3 (1) €8y (14}
Cperations
Federal/State 11 NA as 4y i) {1
Business/Union 23 NA {6
Contracts
ADVESEMENT

$-35% 26-30% S51-75% 76-100%

i3 Institutional Operations
B Federal/State
B Business/Union Contracis




4. Instruection

- 258% 26 - 8569% 51 - 78% 76 - 108%
Institutional
Operations 4 NA © 5 & (18}
Federal/State 12 NA ) Ry @ ()
Business/ifnion 22 NA i
Contracts

INSTRUCTION

0-25%  26-50%  51-75%  76-100%

-

Institutional Operations
B Federzl/State
B Business/Union Contracts




5. Tuterial Services

$-25% 26 - 30%: 51 -78% 76 - 1060%
Instimstioma! B NA {7 73 {5} )]
Omperations
Federal/State 6 NA 3 an ¥y ¥
Business/Union 24 NA &

Contracis

$-25% 26-50% 51-75% 76-100%

Institutional Operations
B Federal/State
E Business/Union Contracts




6. Administratien

§-35% 36 - 80%
Institutional Operations SNA  {(8) @
Federal/State 12 NA (12) )
Business/nion 23 NA N
Contracts

51-75% 76 - 100%
4} (18}
@ @

8-25% 26-30% S51-75%

76-100%

ic

£l Institutional Operations
BE Federal/Stete
¥ Business/Union Contracis




7. Evaluation

g-25% 36 - 56% 81 .-75% 76 - 180%
Institutiona! 9 NA {8) 3] £33 {i5)
Operations -
Federal/Statie I3 NA {13 2 1) Hi)3
Business/Unicn 23 NA {6}
Contzacts
EVALUATION

§-25% 26-50% 51-75% 76-108%

Institutional Operations
‘B Federal/State
B Business/Union Qoiﬁmcis

i



4. Is g student’s GP.A. computed using grades earned in & developmental course?
19 YES
1 It 1s 2 department’s prerogative o include these grades
5 A limited number of grades are included..
4 Mone of the above

iINA

Yes Dant Limite Mone
Numbe

Observation: Nineteen of the colleges use developmental education course grades in
computing students’ GPA’s. When compared with the 1990 survey, this number has

decreased from 21 of the colleges using this method.

5. Does your institution allow credit for developmental education courses?

27 Yes = 3 No

BNO

‘12



If Ves, check all thoss that apply:
19  Some Credit
6 Non-Credit (Institutional Credits)
8  Pass/Fail
11 Certificates

14 Degree
3  selected all itemns
1NA

Yes
No
redit

"
-

Some €

13

Won-Credit

Pouss/Fuil
Certificate
Degree




6. Does vour college share dats with feeder high schools concerning developmental

education studenis?
Yes 17 Mo 13

s7% ENC

If yes, describe. If necessary, attach a separate sheet.
{Each bullet represents the response from one institution)

e  We share information about our developmental program with the local schools and agencies twice a
year at Special Populations Advisoty mectings.

s The coliege supplies the district constituent high schools with grouped daia regarding student ASSET
scores and acadeinic performance during the initial term at the college.

We send a placement summary of alf recent graduates - no names are sent.
High school counselors receive matriculation data on all of the students who come fo coliege.

s We share a report on all sudents with onr seven area feeder schools that inclugdes assessment and test
resplts, and GPA’s for students from each school. :

s A report is sent 10 each high school sharing aggregate data on the recent graduaies including
placement test results, course enrollments and fivst semester GPA’s,

e  Placcment for smdents from area high schools on siie, with festfback on resulis. Also, response io
requests for data on student placement in developmental classes for ciher districts.

o Send ASSET test results to high schools (by aggregate) tech prep initiative consortium.

s  Used to have a report that none of the high schools seem 1o want.

s Al district schools are apprized of their students’ progress - regardiess of program.

e  Mumber and perceniage of high schoo! graduates by scheol who place into developmental courses.

s Information is provided by our office of Research and Development abowut all stedents from the feeder
schools attending our commumity college, not only developmental students.

14



¢ Annually, coliege staff meet with feeder high school wuﬁéeiﬁrs. High schoo! staff are on our Special
Pops Advisory Comstittee. Special Pops Coordinator meets monthly with local ISD staff

e ASSET score results for the schools’ students.

s The college supplies the district’s constituent high schools with grouped data regarding smdent
ASSET scores and academic performance during their initial term at college.

e Tech Prep initiative consortinm

7 With which organizations does your institution develop specific initiatives in
developmental education?
ZNA

None (33%)

K-12 (27%)

Adult education (27%)

Business/industry (40%)

Non-profit organizations (23%)

Community agencies (20%)

Other - Local Tribal Education Office; Intermediate School District (6%)

[
Bt iy, w3 B2 B8 G0 D

ASSESSMENT PRACTICES

8. What types of assessment does your institution use for all students? Check all that
apply; and if data are available, provide the percentage of developmental students
who received these services during the 1995 Fall Term:

ASSESSMENT: Percentage of Developmental Students
{Key: (1) 6% can be read as 1 college indicated that 6% of their students are receiving services)

Academic assessment (e.g., Teading - writing - math proficiency)
10NA (1)6% (1) 65% (1)67% (1) 75% (2)96% (14) 100%

Interest and career assessment
21 NA (3)5% (1)10% (1)20% (2)25% (1)50% (1)80% (1)100%

Individual zssessment {e.g., personal counseling)
19NA (2)5% (2)10% (1)25% (1)78% (5)108%

Specialized assessment (e.8., students with disabilities)
A NA ()2% (1I3% (1) 5% (1)20% (5) 1006%

ESL
26 NA (1).015% (1).05% (1}5% (1) 100%
Other: College-wide Make-up Testing Servics; Science Assessment Learning Style Assessment

15




9. Does your institution use tests to assess the academic skills of newly admitted
students? And, if so, what types of students are tested? {Check all that apply )

No Optional Required

Assessment Assessment Assessment
All students 13NA 4 13
Fuli-time credit students 9 1 23
TNA |
*one institution selected both
optional and required
assessment
Full-time non-credit students iz 4 6
SNA
Part-time credit students i 3 19
8NA
Part-time non-credit students B8 4 3
ENA
Community service studenis 17 1 3
1INA '
Customized business and 5 i0 7
industry training students |
8NA P
Students enrolled in programs 8 i 23 :
with course reguirements
6NA
Freshmen only, not incoming i 3 i5
transfer students 1iINA
All transfer students 13NA 2 9 6
Transfer students who have i 1 21
not completed college level
English successfully TNA
Self or faculty referred 0 i1 g
students 10NA :
Off-campus students SNA ] 5 16
Other {Specify) 23NA i 5 1

Other: Transfer sindents who have not compleied college Ievel math course.
e Al incoming freshmen who plen to take English or math.
e Transfer students who have not completed arithmetic or clementary algebra.
e Transfer students who have not taken at Jeast 6 - B lnmmanities electives with C's or higher
must take reading assessment; alf except: guest students, earned higher than Associstes
Degree, transfer 15 or more credits angd have a grade of 2.0 or higher,
19 or higher on the ACT, at least 910 combined score on the SAT

i6



s Students taking “personal interest” courses with no math or Enghch
e Not tested if student has earned over 20 semester credits

{Observation: Assessment is required by 77% (23) of the colleges for full-time credit
students or students enrolled in programs with course requirements. Forty-three percent
{13) of the colleges indicated that assessment is required of ail students.

10. 2. If your institution uses standardized assessmen: instruments with newly admitied
students, check off ail that apply: 1 NA
277 ASSET {check components used)
21 Writing Skills
20 Reading Skiils
22 Numerical Skills
11 Elementary Algebra
16 Intermediate Algebra
9College Algebra
4 Geometry
4 College Board MAPS (Multiple Assessment Programs &
Services)
3Reading Skilis
3 Writing Skills
3 Arithmetic Skills
3Flementary Algebra Skills
3Intermediate Algebra Skills
10 College Board CLEP (College Level Examination Program)
9 Standardized Reading Instrument (List Names):

9 T.O.EF.L. (Test of English as a Foreign Language)
9Computerized Adaptive Tests, €.g., CPT's, Accuplacer, ADAPT, COMPASS
1ZACT
19 Reading
12 English
Thath
2TABE
3 CAAP {College Assessment of Academic Progress)
4 Other:

s Advanced Placement (AF)

s HNelson-Denny Reading Test

o English Placement Test (EPT)

e University developed math placement test

Observations: Although 50% (27) of the colleges use ASSET, many use itin
combination with other assessment practices at their institution.

17



19. b. Does your institution use institutionally developed assessment instruments?
If yes, check in which subject areas:

14 Writing

8 Reading

2 Mathematical computation

7 Advanced mathematics

6 Elementary algebra

7 Intermediate algebra

3College aigebra

2 Geometry

4 Science:
University developed math placement test
Integrated Science Inventory /Chemistry Tnventory

Science Inveniory daveloped by LCC
2ESL

1 Other:
#»  These are used a5 back-up assessment instrumenis only.

&  English Placoment Test (EPT)

e Nelson-Denny Rezading Test

¢ Englich Placement

s Mathematics Association of Armerican

@ Placement test for collepe algebra aad calculus

Observation: Institutionally developed instruments are used by 47% (14) of the colleges
for writing, and 30% (9) for math computation. None of the colieges used an
institutionally developed assessment for reading,

11. Does your institution assess students’ affective processes, .g., LASSI, Myers
Briggs, Kolb’s Leaming Styles, or institutionally developed inventories?

10 NA .
6 Yes 11 No 3 Done within specific courses

BYES

BNO

B NiA

B Specific Conrsss

Observations: One-fifth (6) of the colleges formally assess students’ affective prosesses.

However, affective processes are usually assessed more informally.

18




12. What type of tesis and other forms of assessment takes place within developmental
education courses?

Developmental Reading { 26 colleges provided a response):

Pre-test/Post-test

NelsonDenny Eand ¥ GandH

S8

588

RFU

Vocabalary Townsend

1.ab Skills Bank 96 Assessment

Conferences

College Board (1972)

Coliege Board (MAPS) Muitiple Assessment Programs and Services Reading
Comprehension {1589)

Reading test by Alion Raygor (1970)

Accelerated Learning Systems

Departmental Exit Exams

Stanford Dizgnostic Reading Test

Reading Progress Scals

Student Evaluations

Degrees of Reading Power

McGraw

Barnel Loft

Stanford Series (SCRT)

Gates

Slosson Test of Oral Readings .

Compass ;

Instructor constructed tests

Spmmary writing

Learning Styles Inventory

Individual conference/early and frequent homework/quizzas

Developmental Mathematics (19 colleges provided a response):

Learning Styles Inventory, Intermediate Algebra has in-house pre-test; Item analysis of pre-
tests; early and frequent homework/quizzes
Pre and Post Testing

In House

Tests for grading pusposes

Instructor Prepared test

Testbanks by textbook from publisher
Computerized final provided by publisher
Departrnent exit exams

Review tests during first week

Basic math competency fest

Student evaluation

ASSET

Individual sidlls tests

1%



Developmenta! Writing (24 colleges provided = response):

Pre and Post-Test

Early paragraph assignmenis with error analysis
In House writing semples

Diagnostics

Lab Skills Bank 95 Astessment

Writing Sample

Variety of Classroom assessment techniguss
Individua! conferences

Porifoiios

Holistically scored exit essay

Journal entries

Evaluation of assigned essays

Currently under evaluation (exit exam)
Depanimental exit exams

Writing sample during fivst week of class
English 2600 comprehension tests (pre and post)
Student evaluations

ASEBET

Other:
ESL Michigan Test
College Success Strategies Class uses Myers-Briggs Career Inventory and the Noel Levitz
College Student Inventory plus the Discovery Wheel, pre-test contained in the text, Becoming as

Master Student
Students who think they may have a learning dissbility may be tested using a private agency.

Observations: Colleges continue to use 2 wide variety of testing instruments. It is

difficult to compare in-class assessment between different colleges as long as different
assessment instruments and practices are followed.

26



PLACEMENT PRACTICES

13. Does your institution have policies of mandatory assessment and/or mandatery
placement in the following areas?

MANDATORY ASSESSMENT MANDATORY PLACEMENT

Yes No Yes  No
Rezding 27 3 i2 17
Writing 28 2 i8 13 {1 answered yes and noj
Math INA 27 Z is 15
Computation
Algebra 2NA 20 g il 5
Science (specify) 3 0 $
Integrated Science and Chemistry
Comments:

e Using ACT cut off scores for only the CSP Program, All others are sirongly recommended.
s  We will begin Mandatory Placement with new students entering in January, 1998.

e There is mandatory reading assessment and placement for economics and anatormy and
physiclogy courses.

Observations: Ninety percent (27) of the colleges have mandatory assessment for

reading, while only forty-percent {12) require mandatory placement. Ninety-three-percent
(28) of the colleges have mandatory assessment for writing, while sixty-percent (18}
require mandatory placement. Ninety-percent (27) of the colleges have mandatory
sssessment for math, while only fifly-percent (15) require mandatory placement.
Mandatory placement in reading and writing has increased since 1990 at least 10%, with a
substantial increase in mandatory math placement from 8 colleges in 1990 to 15 colleges in

1997.

21




14. Has your institution established prerequisites before allowing students admittance
into college level courses?

19 Yes 168No 1INA

B YES
BEO
BERa

Comments: Have pre-requisites, but don’t always follow.

Observation: Sixty-three percent (19) of the colieges have established prerequisites
before allowing students admittance into college level courses.

15. Do students entering your institution need to pass prescribed developmental
sducation coursework before they can enroll in college-ievel coursework?

11 (37%) Yes 18 {60) No (comments) I NA

Cemments:
Only in areas of English and Math
Students are required to complete prescribed developmental education coursework first but may enroll
concurrently in college-level courses for which there is no developmental pre-reguisite

Observation: Thirty-seven percent {11) of the colleges reguire students to pass
prescribed developmental coursework before enroliment in coliege level courses.
However, some colleges allow concurrent enrcliment in classes for which there is no
developmental education prerequisite, and some colleges combine developmental courses

with college level courses.

22



16 What are the cut-off scores at or below which students are recommended and/or
required for placement in developmental education or below college level courses?

Discipline Siandardized Institotionatly Cut-Of Score Cut-0fF Percentile
Instrument and Form Developed Standardized (Raw Scorg)
Used Instrpment {if approprizie)
- ACT tended {0
Reading be 18 or below,
P ACT tended ©
Writing be below 18 °
: ACT tended to
Math Computation oo heloor 16
Algebra
Science
Other

Observations: Individual institutions use 2 wide variety of tests and set cut-off scores
that meet their individual institution’s requirements. Because of that, no clear pattemn
emerges. However, colleges tended to recommend students into developmental courses
with scores below 18 on ACT reading and writing components, and scores below 16 on

the ACT math component.

17. Are thers minimum scores below which you refer students to other agencies?

2 Yes

57% -

17 No 1 missing

3%
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17. Are there minimum scores below which you refer students to other agencies?

By like colleges:

Group 1 Group 2 Group 3

4 yes 4 nec 4 yes 4no - 3yes 3Smo
Group 4 Group 8§

I yes Ino 0 yes 3no I NA

Observations: Forty percent {12) of the colleges have minimum scores below which they
refer students to other agencies.

18. Do you permut enroliment in college level courses regardless of placement scores?
17 Yes 1T Ne 2ZNA

By like colieges:

Group § Group 4

6 ves 2 no 1 yes 100
Group 2 Group §

3 yes 5no 3 yes 1no
Group 3

5 yes Zno I NA

Limitations: Question 18 does not address the types of college level courses that are
integrated in college freshman courses, such as computer technical courses, certificate
program courses, and some introductory survey courses.

19. What other methods are used to identify students who need developmental education
services? {Check all that apply on the left hand side.) And of those you checked, are
there any with which you are dissatisfied?

Identify Developmenta! Ed. Students Check if Diissatisfied with this method
29 Coliege instructor/counselor referral

23 Student referral

16 High schoe! record 4
16 Transfer record (transcript analysis) 1
12 ACT scores

3 SAT scores :

8 Business and industry referrals

4 Freshman seminar

il Interviews

27 Student seif-selection

3 Other (specify)
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For those that you checked off with which you are dissatisfied? Please explain briefly in
the space below:

1ocal agencies - faculty need more access o student 1ocords, particularly if mental health problems
plague students.

Observations: Other methods used to identify students who need developmental services
are instructor/counselor referral {97% - 29), student self-selection (50% - 27), student
referral (T7% - 23), transfer record (53% - 16), and high school transcript (53% - 16).
Thirteen-percent (4) of the colleges were dissatisfied with the use of high school
transcripts 2s 2 method of identifying students in need of developmental education

services.

TION

DEMOGRAPHIC INFORMA

20. What populations are your developmental education services prepared to
accommodate? {Check all that apply - definitions provided in Appendix.}

29 Underprepared/academically disadvantaged

24 Underprepared

22 Limited English Proficient (LEP)

20 International students

30  Disabled (within developmental)

29 Self-selecting

26  Working adults in business & industry

i Other : High school students who are planning on fisture college enrcllment
Unprepared

Ohservations: Ninety-seven percent (29) of the colleges are prepared 1o work with
educationally disadvantaged and self-selecting students, while 100% of the coliege are
prepared to work with disabled students who are within developmental education, Since
1950, it seems that colleges are more prepared to offer developmenta!l education services
1o a larger percent of the populations that need them.

51 What needs of developmental education students does your developmental education
program address? {(Check all that apply.)

Literacy {0-5th grade)

High school completion

G.E.D. preparation )

Basics skills (reading, writing, math)

Study skills (e.g., note taking, test taking)

24 Critical thinking/reasoning skills

6 Technology literacy (to bridge the gap between basic skills and
machine specific training)

10 Employability skilis

b2 &3 B b G0
G0~
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18 Life survival skills {e.g., orientation to college life; other affective
components}
i0 Computer fechnology
Other (specify)

Observations: Eighty percent {24} of the ca&leges”inéécaieé that their developmental
education programs address basic skills, study skills, and critica! thinking/reasoning skills,

Reporting Caution for Questions 22 - 26

For questions 22 - 26, include all students enrolled in credit and non-credit courses,
students in business and industry contracted instruction, and students in special programs
supported by state and federal funds. Do not refer to IPEDS (Integrated Post-secondary
Education Data System) data from Fall Enroliment Form Part C, 1.2, as the IPEDS dats
only includes students enrolied for credit and would result in an undercount of
developmental education students served.

22. Ifyour institution collects the following data, please identify the number of students,
on the following table, by race and gender who were assessed as needing developmental
courses/services during the 1995 Falf Term. If the data are unavailable, check the NA

{(not available) column.
NOTE: Students may be counted more than once.

I3 NA 17 answered some of the items in 22 - 28

Developments! | Black Hispanic | Asian | Amer. White Non- Other
Non- Pacific | Indian Mon- Resident/
Hispanic Islangd, | Alaskan | Hispanic | Alien
Reading M I[F [M[F [M|F [M|E M |F |M |F |M |E
9/37 responded | 189 1266 | 24 |38 21 {22 {35131 {940 {180 18 88 |34 6l
g
Writing 349 1437 157 1 71 40 | 42 150 146 1206 | 201 | 81 4 41 | 323
S/17 0 9
Math 304 {467 159 :73 | 294133 |85 87 | 213 1308127 ¢ 159 {121 131
Computation 1 0
9/17
Algsbra 77 172 i5 ; 26 12 181115 [ 14 {592 | €73 132 33 |67 4G
3n7
Science ¢ 4 0 |0 i ¢ ] 0 () ¢ ] 0 G G
17
Other {specify}

Observations: Seventeen colleges (57%) answered some of the items with math
computation having the highest number of students who were assessed as needing
developmental courses/services. Caution is advised when interpreting the data because of

the limited number of responses.
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23. 1 vour institution collects the following data, please provide the number of students
by age who were assessed as needing developmental courses/services during the 1995
Fall Tergn. If data are not available, check the NA (not availebie) column.

12 responses

AGE MALES FEMALES MA
Under 18 114 - 188
ig-- 12 1,622 1,703
286 - 21 1,513 1.462
22 - 24 854 270
25-25 533 763
p-34 328 568
3539 193 520
40 — 4% 191 555
5§ —-64 84 izg
6% andé Dver i1 11
___Age Usnknown 23 43
TOTAL STORENTS 5,435 6,813

DObservations: Eightesn to twenty-one year olds were the largest age group {51%) who
were assessed as needing developmental courses/services. Caution is advised when
interpreting the data because of the limited number of responses.

24. If your institution collects the following data, please identify the number of students
by race and gender who garolled in one or more developmental courses during the 1995
Fail Term; if data are not available, check the NA (not available) column.

Remedial/ Black Hispanic | Asian Amer. White Non- Other
Developmental | Nom- Pagcific Indian | Nom- Resident/

Hispanic Isipnd. Alaskan | Hispanic Alien
Reading M IF |M |F |M|F [M|E (M [E M [E jM |F
12117 142 1221 114 134118 |34 j6 |2 |48 (M2 |26 {32 12 B
responded
Writing 399 | 602 | 66 28 | 68 | 118 | 36 | 4 | 1625 | 1939 |34 [29 | 147 | 138
12/17
Math 307 1523 | 54 | 10 | 24 | 284 |41 |56 | 147312292 (13 125 128 i35
Computation 1
12/17
Algebrz 3 (32 112 |15 (1310 j23|°? 523 | BeE 17 137 6 6
5/17
Science & 25 g 43 1 1 11 1106 |35 ¢t 0 S o
4/17

Ohservations: Caution is advised when interpreting the data because of the limited
number of responses.
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25. If your institution coliscts the following dats, please provids an enroliment summary
of students by age who gnrolled in one or more developmential courses during the 1985
¥all Term; if dats are not available, check the NA {not available column},

AGE MALE FEMALE NA
Under 18 98 322
18— 19 2.071 2,128
35— 21 1,182 1,318
2224 575 843
25 — 25 418 794
3034 211 578
35-3% 138 465
48 — 43 135 £33
50 - 64 24 94
&3 gnd Over 13 36
Age Unknown 333 07
TOTAL STUDENTS 5,195 7,382

Observations: Eighteen to twenty-one year olds were the largest age group (53%) who
enrolled on one or more developmental education courses. Caution is advised when
interpreting the data because of the kmited number of responses.

DEVELOPMENTAL COURSE/SERVICE OFFERINGS

26. In the left hand column, identify (check) the three most preferred delivery systems
used by vour developmental education program. In the right hand columns, check all
of the ways developmental READING (1), WRITING (2) and MATH (3) courses or
instruction are delivered at vour institution.

Most Important Delivery Systems i 2 3
ZNA
13 Traditional classroom seiting (whole-group instruction

with students of dissimilar academic achievement levels) 13 14 i4
23 Traditional ciassroom seiting {(whele-group instractisn

with studenis of similar academic achievement Iovels) 21 23 22
3 Paired courses (i.€., developmental and content area) 3 & 3
i4 Tuioring is 7 I8
g Computer Assisted Instruction iz i2 i4
7 One-to-one individuatized instriction i4 i4 13
3 Competency-Based Instruction 5 4 &
18 {(ombinstion of classroom, assistance center, and fwtoring 16 28 ig
2 Supplementa! instruction (model students attend high risk

countses and conduct small group study sessions afterwards) i 2 3

2 2

2 Other:  videotapes

Observations: the most preferred delivery systems were the Classroom Setting (77% -
23), Combination of Classroom, Assistance Center, and Tutoring (60% - ES} and

Tutoring (47% - 14).
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~% At what alternate sites are vour developmental education COURSES (1) and
SERVICES {2) conducted? (Check all that apply.}

Off-campas sites On-campus sites
i 2 1 2
TNA  14NA 23NA 27NA
3 1 Community centers 1 1 Mobile units
12 3 Local school districts 4 1 Via telecommunications
systems {interactive
classroom}
2 { Area vocational centers 1 0 Class meets via Internet
12 7 Employer work sites 2 I Other

14 13 Extension sites

Observations: Developmental education courses are provided at off-campus sites by 77%
{23) of the colleges, ie., community centers, local school districts, employer work sites,
extension sites, and area vocational centers; while 53% (16} provide off-campus services.
Only a few colleges (7) reported using mobile units, interactive classrooms, of the Internet
for instruction on campus, and only (3) reported using those to provide services.

1imitation: There may have been some confusion regarding “services” and “courses.”
This will be a consideration when creating the next survey instrument.

1 List the developmental education course fistings offered at your institution. If
necessary, attach a separate sheet.

Course Name Credit Weeldy
' Hours Howurs
Range of Credit Hours Range of Weekly Hours
English 3-6 1-5

(Basic Composition, Intermediate Composition, Advanced Composition, Spelling,
Essentials of English, Basic Writing, Basic Sentence Skills, English Writing Methods,
Preparatory Composition, Alpha English, Vocabulary Building, Developmental English,
Grammar and Punctuation)

Reading, 1-4 3-6

(Intro to College Reading and Writing. Basic Reading, Personal Reading Improvement,
College Survival Skills with Reading Lab, Fundamentals of Reading, College Critical
Reading, College Reading Methods, Reading Improvement, Personalized Reading)
Math 3-58 15 minutes - 4
{Pre-Algebra, Beginning Algebra, Fundamentals of Mathematics, Geometry, Calculator
Exploration, Basic Techrical Math, Arithmetic, Developmental Math, Systems of
Measurement, Transition to Algebra, Accounting

Chemistry 3
(Basic Chemistry
Lezrning Skill Development 2 y)
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College Survival Skills 3 3

Study Skills 1 i

Human Biology 4 8

Science 4 &

Learning and Adjustment {o College 3 3

Step Inte College .5 8 hours {1 day)
1 4 (4 days)

Workshop in College Survival

Limitation: The course titles were too broad to distinguish between the levels of
developmental education work.

29. a. Is your institution abie to meet most of the tutoring needs of your developmental
education students?

286 Yes (93%) 2 Nol{7%)

b. Who is responsible for providing the funding for your institution’s tutors?

9 Student Support Services
7 Title IV {Trio Programs)

21 Grants (soft money)
4 Developmental Education Program

10 Other .
Academic
General
College Match
SEOG
Instifution :
Tuition, Siate and Federal Funding, Department
Carl Perkins Funds
Title I
Drean of Instruction
Regular academic department funds -regular budget

Observations: Over 93% (28) of the colleges believe that they meet the tutoring needs of
their students, with 93% (28) of the colleges being supported by some sofi-monies.
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30. When were developmenta! instruction and services offered during the 1995 Fail
Term? {(Check all those that apply }

Weekdavs Evenings Saturday Sundav
(Monday - Friday)  (aficr 5:00 PM)
Classes  INA 28 27 il 6
Labs THA 23 22 g 1
Tutoring INA 29 29 15 5
Advising 3NA 27 22 2 0
Counseling 3NA 27 21 i 0
Cther 23NA 7 5 7 2 i

During the 1996 Winter Term? (Check all those that apply )

Weekdays Evenpings Saturday Sunday
{(Monday - Friday} (after 5.00 PM)

Classes TNA 23 22 10 g
Labs 1ZNA i8 17 17 0
Tuioring TNA 23 23 | 16 3
Advising 8MNA 22 18 2 8
Comnssling TNA 23 i9 1 0
Other 25NA 5 | 5 ¢ O

During the 1996 Spring Term? (Check all those that apply.)

Weekdays Evenings Saturday Sunday
{(Monday - Friday) (afier 5:00 PM)
Oigsses  IONA 1% ig 2 0
Labs IINA 17 i4 3 O
Tutoring SNA 21 i8 7 4
Advising 1INA 19 14 i o
Coumnseling 10NA 20 13 8 4]
Other 24NA 6 4 i i
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During the 1996 Summer Term? {Check all those that apply)
Weekdavs Evenings Saturday Sunday
{(Monday - Friday)  (afier 5:00 PM)

{Ciasses 3NA 26 22 2 2
labs ENA 22 15 2 it
Tutoring 6NA 24 20 6 3
Advising 3INA 27 16 0 0
Counseling 3NA 27 16 0 o
Other  25NA 5 3 G o

Observations: During the fall and winter terms, most of the developrnental education
instruction and services were offered weekdays and evenings with limited offerings on
Saturday. During the spring and summer, offerings continued on weekdays and evenings,
but were more limited on Saturday. Tutoring on Sundays was limited for all four terms.
When compared with the 1990 survey, the hours of services and instruction seem to be
consistent, but has increased slightly to include limited Sunday tutoring.

31. What is the percent of students who were enrolled in developmental education
courses (1995 Fall Term) who attended courses after 5:00 p m.? %

(If data are available.) :
{Key: 4/8NA should be read “4 out of 8 i not answer™) i
Group 1 Group 2 Group 3 Group 4 Group 5
4/8NA 2/8 NA 4/8NA 1/ZNA 2/4NA

*Mean: 33.5  Mean: 293 Mean: 26.35 Mean: 34.2 Mean: 14.5 _
Range: 10-56 Range: 21.5-40 Range: 15.4.36 Range: 34.2 Range: 14-15

I3NA
Overal! Mean: 37,87
Range: | -

Bfean esteblished by vsing percents provided by those seﬁeges who regponded, and then divided
only by number of those who responded.

Observations: Of the 17 colleges that responded, 28% of developmental education
studenis attended courses after 5 p.m.

Limitation: The question may be ambiguous ; it addressed developmental education
students enrolled after 5:00, not whether the evening coursework was developmental.
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13 Of the total enroliment of students taking classes after 5.00 (1995 Fall Term), what

percent were enrolled in developmental education classes? %.
Group Group 2 Groug 3 Group 4 Group §
3/8NA 3/8NA 5/8NA 1/2NA 2/4NA
Mean: 5.03 Mean: 11.39 Mean: 11 Mean: 5 Mean: 6.5
Range: 0-8.1  Range:.05-17.7 Range: 3-18 Range: 5 Range: 5-8
14NA

Overzll Mean: 7.78
Bange: - 18

Observations: Bight percent of the students enrolled afier 5 p.m. were enrolied in
developmental education courses.

Limitations: Perhaps the wording of this question is ambiguous. The question may have
been clearer if it had asked, “Of all the students taking classes after 5:00 p.m, what
percent are developmental?”

33. How would you describe communication among those that provide
developmental services/courses? (Check all those that apply.)

Daily 17
Weekly 19
Bi-weekly 12
Monthly 12
Bi-monthly 11
Twice a semester 6

Informal (e.g., over lunch, on the phone} 27
Written ' 20
Formal meetings 19
Other 3

Developmental Advisory Board

Observation: A variety of communication methods are used by developmental educators
and administrators. Informal dialoguing and written communication were the most popular
methods. This is consistent with findings in the 1990 survey.
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34, What academic support services are used to meet the needs of students in
developmental education? Check all of those that apply and then identify the top three
of the most prevalent services used in your developmental education program.

1 NA
Number of Schools Academic Support Services: Top Three Programs
28  Student intervention activities (e.g., intrusive/proactive advising) 6
29  Support services for students with disabilities 11
74  Feedback to facuity re: the institution’s efforts with
developmental education students 1
22  Feedback to faculty re: individual student progress 1
20 Linkage between developmental support activities
and non-developmental courses 3
23 Computer Assisted Instruction - 5
20  Professional tutoring, program specific 3
1 Professional tutoring, general 2
24  Peer tutoring, program specific 10
25  Group tutoring 2
24 Walk-in tutoring 5
21  Appointment only tutoring 4
18  Peer tutoring, study skills 3
26 Individual counseling 0
23 Career planning 3
23 Academic counseling 7 -
21  Academic advising g
11  Supplemental Instruction p)
7  General Education Development Testing Services (GED) 1 =
0

15 Other: Peer Assisted Learning

Observations: A wide variety of academic support services are provided for
developmental education students; the most preferred services include: support services
for students with disabilities {97%), peer tutoring, program specific (80%), and academic
advising (77%). Academic advising/counseling and support services for students with
disabilities are still high priorities, when compared with 1990. Tutoring services have
increased while career planning has dropped significantly as a prevalent service.
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35 Which of the following areas offer developmental education COURSES (1) and
SERVICES (2) 7 {Check all that apply.)

I NA

j; 2 —

4 39 Student Affairs/Support Services
24 11 English Department

27 & Math Depariment

g 16 Learning Assistance Center

¢ 1 Education Department

3 2 Social Science

10 4 Science

18 ¢  Resading Department

3 3 Other (Nursing, University/College, Engineering, Study Skills Courscs)
5 3 Developmental Studies Depariment
0 1 Basic Studies

Observations: The top three areas that offer developmental education COURSES are
math (90% - 27), English (80% - 24), and reading (60% - 18). The top three areas that
offer SERVICES are Student Affairs/support services (73% - 22), Leaming Assistance
Center (63% - 19), and English (37% - 11).

Limitation: The definitions of service and course may have been confusing tc some of the
respondents. The two need to be separated for future studies.

Facuity

36, Are tenured track positions available to full-time developmental education faculty?
15 Yes 4 Nso 11 Net Applicable {no tenure system)

BYES
IEBNO
B No Tenure System

37% =

Observations: Fifty percent (15) of the colleges indicated that tenured track positions are
available to full-time, developmental education faculty. Tenured positions are declining
since 1990, down from 66%.
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37. Indicate the number of full-time and part-time staff involved in the delivery of
developmental instruction and servicss at your institution during the 1995 Fall

Term.
EtNA
Riaff Conrse Service #Part- #Full-time
Hime Range
Range

Facalty non- 6-7 ¢-13

ieaching

Faculty tepching 1-60 1-23

Saff 1-19 0-12

Paraprofessionat 038 G4

Pger 0-130 4]

Professor & - 0-11

Advisor 0 0-4
{2 giated
that alt
facuity
advise, and
one school
combingd
counselons
ang
advisors)

Counseior 1-15 1-6

Adminisfrator You2 Yo~-13

Observations: No clear patiern emerged with the data. Categories may have been

interpreted differently.

38. How many of the full-time faculty only teach developmental education courses?

INA

Observations: Forty-seven percent (14) of the colleges have at least one full-time Beulty
who teaches only developmental education courses.

Number of Faculty

O

'{;:\Qahwt\)»—a
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36 How maeny faculty and parsprofessionals who teach developmental education courses
nave the following years of experience {jncludes all experience) in deveilopmental
aducation? (Provide the number of persons in each category, include iab and
classroorm instructors from the 1995 Fall Term. )

By hke colleges:

Growp 1:

Fducators #0 - 3 years # 4-5 vears # 7-0 vens # 16-15 vears # 16+ Years
¥.T. Faculty £ 8 5 2 2

?.T. Facully 2 13 12 1 1
Paraprofessionals i 1 8 5 $
Group 2: I RA

Egducators #0 - 3 vears # 4-G years # 7-9 veas # 106-15 vears # 16+ Years
F.T. Facully 2 4 [ 5 11

P.T. Facully 13 38 23 i 2
Paraprofessionals 3 z 3 3 ’
Group 3: ZHNA

Educaiors #0 - 3 years # 4-6 years ¥ 7-% veas # 15-15 years # 16+ Years
¥ 7. Facully 3 5 6 i8 i%

P.T. Faculty 32 5 9 7 5
Paraprofessionals 2 2 g 2 1
Group 4:

Educators #0 - 3 years # 4-% years # 7-9 yeas # 10-15 vears # 16+ Years
F.T. Facully 2 2 [ £ 22

P.T. Fagulty 14 21 i4 27 18
Paraprofessionals

Groun 53: 2 NA

Educators #5 - 3 vears # 4-6 vears # 7-9 veas # 10-15 vears # 16+ Years
F.T. Faculty 3 i i

P.T. Faculty s 3

Paraprofessionals 20 )

TOHTAL:

Educatoss #0 - 3 years # 4-6 vegrs # 7-¢ yeag # 16-18 years # 16+ Years
F.T. Faculty i1 ié 26 g 62

B.T. Faculty 78 82 62 45 18
Paraprofessionais 26 10 3 18 2

Limitations: Use caution when interpreting this data. Whether experience included years
in developmental education or years included ALL seaching and/or education related

experience is unclear.
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40. In which of the following categories does your college provide professional
development activities that prepare faculty and staff to work with underprepared

students:
2ZNA
26 Workshops
27 Send faculty and staff to developmental education conferences
i6 One day seminars
13 Newsletters
g Faculty Development Center
i1 Advisory groups
4 Focus groups
8 Surveys of faculty
13 Videotapes
17 Journals
i6 F-mail fistserve /Internet
20 Memberships to organizations
7 Other (Cccasional Activities for faculty and suppost staff, mentoring)

|

Observations: A vanety of professional development activities are noted, with the largest
number being workshops (87%), conferences (90%), and memberships to organizations

(67%).
MEASUREMENT OF STUDENT ACADEMIC ACHIEVEMENT

41. In general, are developmental education students tracked for progress throughout
their stay at your institution?
13 (43%) Yes 17 (8§7%) Ne

Observations: Forty-three percent {13) of the colleges track their developmental
education students’ progress throughout their stay at those institutions.

Limitations: The term {tracking) may be unclear. It needs to be defined in the next
survey. '

42. Does your institution have a system for monitoring developmental education
students’ progress within developmenta! education courses?

26{87%) Yes 4 {13%) No
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42, continued
1f yes, who does the monitoring? (Check aif that apply.)

SNA

9 Developmental Education Adrunistrator

i8 Reading instructors

17 Writing instructors

17 Math instructors

B Counselors

4 Academic advisors

3 Support service staff

1 Other - explain: { Director of Learning Support, Office of Institution Studies)

Observations: Eighty-seven percemt (27) of the collegs have a system for momioring
developmental students’ progress within developmenta! education courses. Of those who
do the monitoring,

s 5 (30%) are monitored by a developmental education administrator

18 {60%) are monitored by reading instructors

17 {57%) are monitored by writing instructors

17 {(57%) are monitored by math instructors

8 (27%) are monitored by counselors

4 {13%) are monitored by academic advisors

8 (27%) are monitored by support service staff

1 (3%) is monitored by the Office of Institution Studies

e & @ & & 6 @

Thirteen percent (4) of the colleges state that they do not have a system to monitor the
progress of their students within developmental education courses. However, the number
of colieges who currently do is up from 45% in 1990 to 87%.

43, Do you monitor developmental education students’ progress in all courses, even when
they are concurrently enrolled in other, college-level courses?

'8 (27} Yes 22(73%) Ne
Comments: mid-semester grade reporis

Observations: Seventy-three percent (22) of the colleges do not monitor developmental
education students’ progress in all courses, even when they are concurrently enrolled in

ather, coliege-ievel courses.
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44, Does a plan for regular and svstematic research and evaluation exist for vour
instifution’s developmental education programs to determine whether the educational
goals and the needs of students are being met?

19{63%0) Yes il {(37%) Neo
Comments:
Student Outcomes Assessment Commities on 2 five year cycle - Dev Ed completed 1995-19%96
The Developmental Education Task Force recognizes this as a need and will develop such a
plan.
Part of college’s Institutional Effectivensss Program
Instructional Support Annual Survey
North Central Assessment Plan
NMC Indicator Teams/Bads Policies
IDEA Faculty Bvaluation
feedback
focus groups
poor classroom performance
Program review every seven years - yearly asssssmeent plan - yearly budget plan
this was instituted this fiscal year with an initial cohort study of student success in subsequent
course,

L ]

® @ &8 @ ¢ 8 @ e 2 @

Observations: Sixty-three percent {19) of the colleges have a plan for regular and
systematic research and evaluation for their developmental education programs to
determine whether the education goals and needs of the students are being met.

45. Does evaluation dats include input from students?
16 VYes I3 Ne {1 KA}

4%

®YES
BNO
BNA
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46, Do procedures exist for students to 2ssess their own progress in the developmental
education coursss, €.g., monitoring sheets?

17 (87%) Yes 13{43%) No

47. a. Are sirategies for on-going classroom assessment integrated with instruction in
your developmental courses?

28(63%) Yes  2(7%) No

47.b. Ifyes, which of the following classroom assessment methods are currently
implemented for measuring student academic achievement in your developmental
education courses? {Check all those that apply.)

INA
17 Oral presentations (57%)
23 Testing within course context (93%)
27 Standardized testing (90%)
29 Writing assignments (97%)
i3 Portfolios {(60%)
17 Projects (57%)
28 Quizzes {93%)
26 Attendance {87%)
5 Term papers {17%)
27 Homework (80%)
29 Class participation (67%)
19 _Grade monitoring {63%)
i Other ( lab work in learning center) (3%)

l

Limitation: Grade Monitoring should be defined to make certain everyone answering the

survey has the same understanding.

GENERAL PRACTICES AND STRATEGIES

48 a. Is there any developmental education course, activity or gervice at your college
that is innovative and has been implemented since 19907

28 {(93%) Yes 1 (3%) Neo 1 NA ({one respondent did not writein a
response, yet he/she answered yes fo part b of this guestion)

b. Ifyes, did it bring about the expected change?
23 YES 8 NO {ZNA)
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Observations: Ninety-three percent (28) of the colleges have innovative developmental
education courses that have been implemented since 1990. Seventy-seven percent (23} of
the colleges who answered yes witnessed the expected changes as 2 result of these

innovations.

¢. If yes, please share your successes and thoughts. Any descriptive brochure or
pamphiet would be helpfil. If necessary, attach a separate sheet.
{Tach builet represents the response from one institution)

¢ ‘The Collzborative Reading Project {CRP) is 2 collaboration between Developmental Reading
instructors and their sdents at two Michigan commumnity colieges. Its main gbjective is fo
engage students in an extended coliaborative activity in which they practice reading and
writing skills and develop computing skills using e-mail and Internet. A secong obijective is
for the instractors o gain experience in the use of iechoology for teaching and learning. It
has evolved as a six-weck project around the theme of homeiessness in America. Students
nse Netscape to access sach of the five sequential assignments and submit written work o
one another through the listserv,

e  Science course, which integrates Iearning strategies, and course content through video, 81
format.
Development of English 075
A+ Program, Steps Seminar, Project Success (1991-19%4)
Family Reading, interactive ielevised course, writing via the Internet, computer assisted
learning lab, Rea! Wozld Occupation Project, positive student feedback, cable TV —course
videos, Internet Instruction Algebra — September, 1957

e We combined the College Prep Writing and English Comp I (6 credits originaily) into 5
credit class. We did the same with Coliege Prep Math and Beginning Algebra If the
students compisied all of the objectives they received 3 credits toward graduation and
completed the material in one semester instead of two semesters,

e English 114c - we found the classroom setup worked well in small chasters for writing
siudents but not for reading

e Writing Center and nstworked classroom
Mandatory labs for English and Math, educational developraent pian for at risk students; and
Introduction to Algebra was broken into 2 classes - 3¢ students conld take the coursc at 2
slower pace

s  Nursing mathematics most successful; 93% receive “C” and C in subsequent course

o English 111 A - pairing 2 credits of non-credit developmental English with regular 4 credit
English composition.
Traditiona! classroom instruction - exit exams, cormmon finals, retention studies
Learning Center - student feedback lets us know
SLA has dramatically improved pass rates across 2B course/program arca. Evaluations by
office of Assessment Services - control groups and pass rate comparisons

s  Many changes have been implemented since 1990. Courses, activities and services have
improved in all areas of the unit. The name of the umbreila program that offers course work
and services has changed from Skill Enhancement to Transitional Studics. The name was
changed to refiect current thinking about the characier of developmental siudents.
Transitionsl Studies refiects the nature of the student in transition from high school or career
to college. The unit now has a full-time administrator that oversees the day-to-day operation

of the program.

The use of technology has been implemented in all phases of operation of the umnit.
Computers and softwars are utilized in the delivery of course work and services and (o

42




supplement instruction. In the Reading Center, compuiers ars used to supplement
vocabulary instruction in both Reading coursss and hedica! Terminology class. A
computer equipped with CD ROM is utilized for pronunciation using the American Heritage

Dictionary program.

All basic writing courses are taught in the Writing Centers. Fach of the {wo centers is
equipped with twenty-two computers for ‘sudent use.  All papers are fo be wriften using one
of several word processing programs avzilable on the computer network. Bach center is
equipped with high quality laser printer. Through the use of technology, the Writing
Centers have been able to betier serve students with disabilities also. Equipment has been
adapted to meet their needs and sofiware has besn purchased for use with this population.
Open lab times have been established to aliow ail sindents access fo the centers. The Writing
Centers are toured frequently by outside groups with interest in our program.

Innovations in mathematics instruction includes increased use of videos in the 1ab comrses
and use of calculators in Elementary Algebra. Students may choose bstween traditional
classroom delivery of instruction or competency based lab instruction. Student success is
tracked by lab personnel and commumication with studenis is maintained.

Assessment of students has also changed since 1990. A new assessment policy was adopied
by our College Board in April, 1896 Under the new policy, most students who are new to
the college are assessed in reading, writing, and mathematics using ASSET. Scores are
available to all facuity, staff and administrators through the college computer network.
Collection of a writing sample form ail assessed students became part of the assessment
protocol in May, 1996. As a part of in-class assessment, exit criteria have been established
for ali Transitional Studies courses. In mathematics and reading, students are both pre and
post tested using either an in-house developed instrument (mathematics) or the Nelson-
Denny (reading). Students in basic writing must satisfactorily complete an exit essay before
they may move to college level composition courses.——— Students appear ic be more
accepting of the term “transitional” rather than “developmental.” Over the years at this
institution, the term “developmental” had developed a stigma of disability or inability. This
does not appear to be the case with the new term. Also, students leave Transitional Studies
with more experience with the technology than they did in 1990, In the technologically
oriented society in which they live and work, students are more prepared to meet the
challenges they face.

Basic Writing Skills - Nursing Mathematics

Alternative General Math with Computer Assisted Instruction

math - integration of graphing calculators and group strategies

English 111A - 6 credit package of 2 developmental credits with regular 4 English
Composition

Skills Bank Software

Thres new courses or programs have been introduced since 1590 that have proven
successfal. The first plan we implemented was to combine a one credit study skills class
STSK 111, with the Athletic Academic Assistance Program. This class was required of ali
athlete/students receiving scholarships and was held in the athletic building. The retention
sate of athistes was 70% the year before we began the program and has heen in the high
80’s or above since then,

Biclogy 99 was offered for students to prepare them for coliege biclogy. It begins five weeks
after the semester begins, so students having difficulty with college biology may switch to
this class. Students are able to complete Biology 99 and then later take college biology and

increzse their chances for success.
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Math 100 was introduced when the difference between Math 97, Individualized Math Canter
and Math 101, Beginning Alpebra, was too great for some students. Math 100 servesas a
transition class for those students who need the reinforcement or additional confidence.
Skills Bank Scftware in Learning Center, CAI Beginning Algebra
Linking reading/study skills (Collegiate Skills Classes) with content ases classes
Too new, Bridge Program, SS8 Pamphlet
Developed the Learning Center A course catied Mathematical Concepts - this course has
assisted those students who have large gaps in their math backgreunds or in their
understanding of basic math concepts ang has reduced the numnber of sindents whose test
scores were very low and subsequently failed college arithmetic {syllabus attached)
Integration of computers into instruciion
Team feaching in developmental writing course
Development of low level reading and writing courses. Too early to tell if successiul.

Is there any developmental education course, activity, or service at your college
that have been dropped from your institution singe 15907

10 (33%) YES 13(63%) NO (i NA)

Observations : Thirty-three percent (10) of the colleges had developmental education
courses, activities, or services dropped from their institutions since 1990. The colleges
reported multiple reasons and varieties of developmental education courses, activities, and
services which were dropped from their institutions. Funding, lack of enrollment, and lack
of interest tend to be the most popular reasons.

b.

L4

If yes, provide a brief statement as to which programs were dropped and why they
were dropped. If necessary, attach a separate sheet.
(Each bullet represents the response from one institution)

Lab audio moduie programe dropped as no longer effective and outdated

We found the classroom setup worked well in smail clusters for writing students but not for
1eading

Only elective study skills class has been dropped because of nntrained (pari-time) and lack of
enrollment

Leaming to learn
Why: Struggied to meet 14 enroliment minimnm. {Now many students and advisors say what

an excellent class it was!)

Learning Center specialists in reading, writing, 2nd mathematics were dropped.
Why: Strategic planning maintained that developmental sducation was a function of the
academic depariments and course instruction.

Geometty course
Why: No space, small enrollment,

ENRI 110
Why: Not sufficient enrollment over a multi-vear period.




e Proiect Success
¢« Why: Funding ended. However, fvllowing activities wers institutionalized.
Hospitalify room
Student information tracking sysiem
Book markers listing servicss
Student semester calendars
Academic torms
Class information page and study tips
Prograss report form
Mid-semesier and end-of-semester letter sent to below 2.0 students listing services
gvailsble to them.
How to be Successful in College Workshop

o Personal Growth Course - dropped dus to student dissatisfaction. We combined sffective
slements of the conrse with the College Success Course.

s Math Study Skills Course

50.  Have any of the following developmental education COURSES (1) or
SERVICES (2) at your institution gone through major revisions/enhancements

since 19907

INA

1{Course} 2 (Service)
iz 17  Assessment
4 £  Administration
i4 4  Curriculum
y 2 Services

{ther

Ohservations: Forty-seven percent (14) of the colleges indicated their developmental
courses have gone through major revisions/enhancements since 1990. Those who
answered yes to having developmental education services which have gone through major
revisions/enhancements since 1990 are as follows:

e 17 (57%) in the area of assessment

e 8 (27%)in the area of administration

e 4 (13%) in area of curriculum

s ©(30%) in the area of services

Kyes:
(Each bullet represents the response from one institution.)

Which courses or services?

Why?
What were the major revisiens/enhancements?
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¢ Piath and tutoring

Why: On-going efforts to identify and resolve problems students are having with succesding in
gevelopmental courses

What: In math, 2 new in-housc assessment test was devised and Iniro Algebra was divided into
2 2 semester class. o math and English, mandatory tutoring labs wers added

¢ Rath 101 and Math 164
Why: Math 101 became cur General Education reguirement and was revised o fif the Gen. Ed.

Reguirements, _
What: Math 1064 was standardized in materials, outlings, and exams fo help align the
developmental math currdonium,

e COBPASS Test, English 079 and 088 Why: Better Placement What: new courses

e Testing, tioring, special needs support services, introduction t¢ writing conrses
Why: centralized sudent support services

s Reading
Why: need
What: added Applied Reading for voc/tech

¢ FKarly warning
Why: need
Whst: Farly Warning referral of students failing or in jeopardy of failing at 5" week of term

e English
Why: need
YWhat: implemented Iab component

e Chem 100 and 2™ tier testing

o Assesement: additional assessment to address the needs of these studests to help them
succeed

e Administration: Bridge Program Director

Corricuiem: split math 186 to 162 and 186

Services: mentor program, facelty, peer and SLA

New Advising Program for Developmental Siundents

Computer Sofiware used o support reading ang English

Addged another basic writing skills course because students needed an additional basic skills
option

The Transitions] Studies Unit was created in 1993 tp place replace the Skills Enhancemeni
program. Transitional Studies is responsible for the delivery of course work and services for
students deemed at-rigk by state definition. Also, the tutoring program has undergone a
complete transition. Students are offered services through either in-Class tutors or the Tutoring
Center. The Tutoring Center has been established that offers nrioring for all students at Lake
Michigan Coliege. Tutors are also assigned to any Transitionat Studies class with enroliment of
fifieen or more, Tutor training has also been institated as a part of the pursuit of College
Reading and Learning Association Certification for our tutoring program.
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Why:: The new administration scheme was created to improve the delivery of courses and
gervices for at-risk stodents. The tutoring program was ingtituted 10 improve services 10 our
stdents as well as to promote the intellectual growth of tutors.

What were the major revisions/enhancements?. Under the direction of the Dirsctor of
Trapsitional Studies, the unit now provides services for students in an efficient and cohesive
manner: All courses and services for Transitional Studies studenis are nOw provided in close
proximity to one another. Duplications of services has been climinated through the asw
sdministrative structure. The tutor certification process is an effort to better serve students by
utilizing tutors who are not only proficient in subject matter, but also who are trained in beth
one-to-one and group wtoring techniques.

e Science

Why - students were underprepared for college leve! biology classes

What were revisions - {0 institute 2 course which provides background skills to pursus the
sciences

Transition to semesters (all courses)

o Assessing an intrusive advising program/professional tutoring

e At Program
Why: Achievement Plus - started a peer ieader program - student need
What were major revisions - peer leaders in AP courses - students who’ve successfully completed

courses Teturn the next year for training to become peer leaders in the classroom.

o Fundamential Reading
RES 098 using compuiers

o Assessment — placernent testing and exit exams; curricuinm—adev. Math course
sequence; services — tutoring implemented Peer Assistive Learning
Why: Placement testing was expanded to provide more options to entering students.
Departmental exit exams were implemented to provide common assessment; a pre-algebra course
was developed for students who were underprepard for elementary algebra yet didn’t need
remediation in computation; Peer Assisted Learning was impiemented to improve success and
retention through increased time-on-task, collaborative learning and peer modeling.
What were the major revisions?: Assessment — expanded placement testing to include an
optional computerized format {Accuptacer) and the nse of ACT scores for placement; added
commeon department exit exams for developmental English, math and reading; curriculum —
sestructured developmental math to include a pre-algebra course; services — implementation of
Peer Assisted Learning in sleven discipline areas for ningteen instructors in a total of twenty-

three course sections.

e Asscssment
Why: CPT’s for greater student access and convenience

s Developed developmental math modules; hired z Dean to oversee and establish
University Coliege; hired Special Pops Coordinater.

Why: Seif paced program. Students start at level they test into or as reflected from ACT scores.

What were the major revisions/enhancements?. Created Learning Center; hired director,

expanded academic support services to all sindents, craation of University College.

e Inthe precess of incorporating an assessment pian as reguired by North Central

Association (NCA)
Why: NCA
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51. 8.

What were the major revisions/enhancements?: Stedent follow up

e Developmeenial Writing
Why: Ensure better placement
What wers the maior m’isiaﬂsfenhancgmsms: writing sample and exit wiiting sample

Briefly share one or two teaching strategies/approaches that have been effective
with developmental education students at your institution.

{Each bullet represents the response from one institution.)

Coliaborative Reading Project; Development of refresher math course for students whe failed 1
or 2 sections of General Education Math Competercy Test.

Peer tutors in developmental math
1Jze of learning izb
Use of skilled competency tesis

For the corabined College Prep English Comp I, College Prep Math/Beginning Algebra as well
as some of the Beginning Algsbra sections we require extra lab time. This may be spent with a
intor, the commpuier, or a video

Networked classrooms’ impact on the teaching of writing

holistic approach to teaching reading

Providing a caring, sharing and listening approach

Peer tutoring - amount of involvement of students and faculty. Faculty recommend tutors and
provide input to tator coordinater when 2 student seeks tutoring/ criteria; tutor/tutee evaluations
and anccdotal interviews

Writing our own materials

PLATO for devslopmental math studenis

research assignments

portfolio assignments

peer totoring and small gronps

computer aided instruction in math

Students are encouraged to choose a course delivery system that suits their own unique learning _

style. Transiticnal Studies offers mathematics instructors cither in traditional classroom or
competency based labs. Reading courses have been offered through interactive television.
Paired courses in English as a Second Langnage and Basic Writing are planned for Fall 1997
Students are offered opportunity for early exit in mathematics and writing course, allowing for
completion of Transitional Studies courses and college level courses during the same semester,

English: delivering instruction to developmental sudenis via kinesthetic style.

Involving students in physical, tactile senss with assigrments.

Providing feedback on a weelly basis

CAT in developmental writing classes

Viden Based SI

Helistic approach to teaching reading, networked classrooms’ impact on the teaching of writing
Use and return

VYideo Tapes

Study Gronps
CAI in high tech developmental compuier lsb - excellent supplement to classroom instruction

collaborative leamning
Use of SLA workshops providing students an additional 4 hours per week - fime on fask
We integrated advising into our ! credit FSUS 100 First Year Semester course
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imbedding basic math concepts into an electrORNICS couTse cnrriceinm and allowing electronics
students 1o place out of dovelopmenial math.

P&Q writing workshop

holistic grading

math modules - self paced

coopetative learning/sentence writing strategy and paragraph writing strategy/dividing
clementary algebra into two semesters

Cooperative learning

Smaller class size per faculty contract/Integration of computers as an ingtructional aid

Using e-mail for weakly journals and as a way for students to interact with one another has
greatly improved personal knowledge and interaction. More importantly, students who
normally don’t speak up in class, find their voice through e-mail. And, collaborative learning
activitiss are also very effective for some students, but they also create tension, This is actually
positive, as students learn strategies for dealing with difficult peopie and difficelt simations.

51 b. What criteria were used to evaluate the effectiveness of these teaching

strategies/approaches?

{Each bullet represents g response from one institution. )
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Student evaluation formms for CRP and Math Final Tests

Pre and Post-testing

Grades

standardized testing, final exams, porfolio

Eyaluation criteria include course completion rates, course grades, retention in subsequent
semester and grade in college level courses.

Faculty requesis and inpuat

Use and retention

Student feedback on evaluation forms

Improved quiz and test scores, improved pass raics, better pre-and post-test gains, student
report/satisfaction; faculty observation; increased class participation; increased student time on
tagk )
Evaluated by an cuiside evaluation agency

Pass rate comparisons/control studies

Data on grades and retention, student self report, faculty impressions

stngdent participation

Follow-up in next course, comparison to the course and student feedback

Fnglish: student feedback

Reading: practicum research (2 summative evaluation is being conducted on the reiention rate
and academic survival of students)

Grades eamed, student surveys, student progress reports, student completion 7aie,
student/teacher interest in specific programs, increasing number of students signing into the lab,
increasing number of instructors bringing classes into the Iab, and new materials,
Moved to lecturs/lab format

Final course grades and retention in clectronics

assessment of writing

year end course evaluations, student outcomes
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52. a. What practices has your institution adopted to measure developmental education
program/course/service effectiveness? (Check all those that apply )
4 NA

Observations: Eighiy-seven percent (26} of the colleges stated that the following
practices were adopted to measure their developmental education program/course/service
effectiveness:
21 Semester/annual reports (70%;)
12 Longitudinal tracking of student sidlis (40%;
21 Satisfaction surveys (70%)
19 Enroliment trend studies (63%)
4_Other {instructional delivery in Developmental Education Report, 1995,
focussed research - ad hoc, research reports or specific projects) {13%;)
16 Reports are accessible to faculty and staff (53%¢)

b. Are the results available to faculty?
26 (87%) Yes § Ne {4NA)

RETENTION PRACTICES

N

53. a. Isthere any developmental education course, activity or service that is innovative
that has been impiemented since 1998, designed to increase the retention of
deveiopmental education students?

17 Yes 6 No 7TNA

% Yes
B No
% NA

Comments:
e English 114C and extra review sessions in the iab - at-risk studenis who attend extva review

sessions score higher on tests and tead to complete the course

¢ Mandatory labs

e We have developed 2 Freshran Seminar class o be piloted this fail. Also, we have
standardized our basic math and algebra classes to help students through the sarly math

sequence.

s The creation of & Transitionsl Stedies nnit that unifies all conrsework and services for at-risk
students is an effort to increase reiention of developmental education simdents. Through
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centrally located service and course delivery ang cooperation of faculty, staff, and
adminisiration retention will increase.

Bridgs Program

Stsdent Success Services

SLA

Lezrning Commurities

Stndy Groups

Yes. Developmental faculty created classroom strategies o help keep students organized in
alt classes.

e Umiversity College Programs and development of learning cenfer

@ & o 9@ ¢ @

e We check envoliment in all courses for which thereisa developmental pre-requisite and
contact all students who do not have that pre-requisite. Students must meet the pre-1eq o
provide evidence that they have, such as transfer credit or ACT scores, or they are withdrawn

from the conrse.

b. If yes, did it bring about the expected change?
10 VYes (33%) 5 Np (17%) (15 NA) (50%)

Commenis:
The effort is still in its imitial stages, however, preliminary data suggest that retention has

improved along with the quality of service.
¢c. If yes, please share your successes and thoughts. Any descriptive brochure or
pamphlet would be helpful. If necessary, attach a separate sheet.

Four of the strategics showed a strong correlation with course final grade.

We don’t have hard data in terms of retention, but it has made acdvisors more aware that they
must check and it decreased the number of students who do not take required developmental

education classes.

Observations:
a, Fifty-seven percent (17) of the colleges have developmental education courses,

activities, or services designed to increase the retention of developmental education
students.

5. Thirty-three percent (10) of these colleges witnessed expected changes.

¢. Colleges reported successes and shred thoughts regarding implemented innovations
which were in existing and new classes, services, follow-up, organization, and structure.
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34. a. Does your institution conduct on-going research regarding the retention of your
developmental education students?

15 Ves i5 Ne
If yes, who is responsible? (Check all those that apply.)

i2 Researcher-Institutional Research (40%)

7 Support Services (23%)

4 Developmental Education Studies Department {14%)

s Faculty-Individual Faculty {(17%)

2 Departments-Academic (7%)

4 Other (Perkins Grant Coordinator and Enrollment Management Comumnitiee/Instraction; Dean
of Stedents Commitice - work in progress, Academic Support Group and Developmental Education
Comncil; University-wide retention commitiee - it issues specific recommendations for actions to improve
retention both immediately and long-term) (13%)

Observations:
a. Fifty percent (15) of the colleges conduct on-going research regarding the retention of

developmental education students.
b. Resercher — Institutional Research was viewed as being the most responsible

persons/area for conducting research.

55. a. Has your instifution created retention teams or committees that keep your campus
abreast of retention concerns/issues?
21 Yes 8Ne INA

#¥eq
wMa
wMNA

b. H yes, please share your successes and thoughts, etc.

e The biggest successes were: 1. establishing of the First Year Seminar with intcgrated advising; 2. -
SLA program; 3. new course placement giidelines

s We have an instructional refention tcam that meets moathly and implements planning and ideas to
improve student retention.

e The newly constifuted Enrollment Management Committce is beginning to identify and address
retention and recruiting issues.

o Implemented summer scholarships
e  Facalty and staff phoned non-returning students

e Conducting surveys of students and faculty for advising as a beginning point.
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e The Student Satisfaction Team has provided workshops and seminars o all support staff in order to
better service student needs.

e The comimittess are created but they are not active,

e A team has been formed and has been mesting through the 1996-97 academic vear. However, the
activities that the team has discussed need to be more fully developed and then implemented.

» The college has renewed efforts focused on retention and the newly formed commities has just begun
to study the retention of students in Transitional Studics. Past commitiees have studied the problem
and have made suggestions for improvements. The Student Outcomes Commities has smdied success
in subsequent course and as a result, cut scores on the Nelson-Denny portion of the assessment have
been increased to 11.8. This is 2 new change and the effects have yet to be measured.

Observations: 2. Seventy percent (21) of the colleges have created retention teams

and/or committees that keep their campus’ abreast of retention concernsfissues. Retention
teams and comrnitiees appesr to be new approaches to retention since 1950,
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WHAT WORKS

56. What does vour instifution use to assess the effectiveness of developmental education
courses? {Answers by Groups)

Group One
Reading | Writing | Anthmetic | Algebra | Ciher COMMENTS

a. Completion of 4 3 4 3 ] Computer program

modules/ competency

based materials

k. Pre-test/post-test 7 4 8 ¢ CPT’s, Departmental

comparison (what Finals, Stanford

idnd?) Diagnostic Reading Test

c. Post-test onty {what 1 i 1 i o

kind?)

d. curriculum evaluation 2 2 i 1 1 Curriculum Committee
recently reviewed alf

} COUTSES

¢. Passing rates in 5 6 6 3 0 Comparison of scotions

developmental courses by semesters

(2.0 or above or

pass/fail)

f. Percentage who reach 3 5 4 z 9

minimum competency

on a post-test sufficient

1o continne to next

college level course

g. Retention rate in 4 4 3 3 0 Coliege collects this

subsequent re- information for Standards

enroilment at your & Measures,

institution Longitutdinal study by
Developmental Education
subcommities

h. Academic 4 6 3 3 0

performance in '

subsequent cotisge level

COUISEs

1. Student susvey 3 4 4 4 0

i. Other 0 0 g ] 4]
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Group Twe

Reading

Writing

Arithmeiic

Aleshra

Oithar

COMMENTS

a. Completion of
modules/ compeitncy
passd maierials

t. Pre~-icst/posi-test
comparison (what
kind?)

et

c. Post-test only (what
kind?

&. curricuium evaluation

L)

€. Passing rates in
developmental CORTSES
(2.0 or above of
pass/fail)

-

[ ]

f Percentage wio reach
prinimun Compatency
on a post-test sufficient
o continue to next
college level course

g. Retention rate in
subseguent re-
enrcilment at your
instifution

¥

k. Academic
performance in
subsequent coliege level
Courses

i. Student survey

Some faculty use studerst
SUTVEYS

j. Other

Graduation rates
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Group Three

Rending

Writing

Arithmetic

Algebra

Other

COMMENTS

&. Completion of
modules/ competency
based materials

b. Pre-test/post-fest
comparison (what
kind?)

Nelson-Denny Reading
Test, Tests preparad by
math department

¢. Post-test only (what
kind?)

d. curricalum evaluation

e. Passing rates in
developmental courses
{2.0 or above or
pass/fail)

f Percentage who reach
minimum competency
on a posi-fest safficient
1o continue 1o next
college level course

g. Retention rate in
subsequent re-
enrollment at your
institution

On 2 limited and
individual basis

h. Academic
performance in
subsequent college level
courses

In g limited and
individual need basis

i. Studem survey

j. Other
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Group Four

Reading

Vriting

Arithmetic

Algehra

{iher

COMMENTS

a. Complstion of
modules/ compeioncy
based materizls

b. Pre-test/post-~test
comparison {what
kind?)

Puind

c. Post-test only (what
kind?)

d. curriculum evaluation

. Passing rates in
developmental courses
(2.0 or above o
pass/fail)

f Percentage who reach
minimum compelency
on a post-test sufficient
to continue fo next
college level course

g. Retention rate in
subsequent re-
enrollment at your
institufion

b, Academic
performance in
subseguent.college level
COurses

i. Student sorvey

j. Other
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ZNA

Group Flve
Reading | Writing | Arvithmetic | Algebra i Other COMMENTS

a. Completion of b i i i )
modules/ compeiency
based materiais

b. Pre-fest/post-test z H H 1 $
comparison (what
kind?)

¢. Post-test only (what th i 0 8 0
kind?)

d. curriculorn evaiuation 1 1 i 1 H
€. Passing rates in i 1 2
developmental courses
{2.0 or above or
pass/fail)

£ Percentage who reach i i i 1
rainiomEn compeisncy '

on a posi-test sufficient
to continue to pext
coliege fevel course

g. Retention rate in i 1 H i
subsequent re-
enroliment at your
instiution

[
feah
<

h. Academic 1 0
performance in
subsequent college level
COUTSEs

i. Student survey 1 1 1 i 1 College success course

3. Other

Observations: The most popular methods used to assess course effectiveness appear to
be pre-test/post-test comparison. Eighty-three percent (25) of the colleges use pre/post-
testing to assess the effectiveness of reading, fifty percent (15} writing, and forty-three
percent {13) arithmetic courses.

The second most popular method is the use of passing rates. Sixty-seven percent {29) of
the colleges use passing rates to determine effectiveness rafes in reading courses, seventy
percent (21) in writing, seventy percent (21) in math, and fifty percent in algebra courses.
Sixty percent (17) of the colleges use retention rate in subsequent re-enrollment at their
institutions. : :

And finally, the third most popular method appears to be retention rate in subsequent re-
enrollment st institutions: fifiy-three percent (16) use this method for reading, fifty-seven
percent (17) for writing, forty-seven percent (14) for math, and thirty-seven percent (11)

for algebra courses.
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Limitations: Although the responses may accurately reflect the way collegés assess their
developmental education courses, it appears that many of the colleges selected one or two

jtems to mark, instead of selecting all that apply.

57 What does your instifution use to assess the effectiveness of developmental
education services? (Check all that apply.)

1NA

Group One

Interviews

Surveys

{bservation

Grade in
Coursse

Other

Tutoring (group, peer,
one-cn-one)

4

&

5

)

Computer-Aided Instruction

Counseling

Advising

Supplemental Instruction

Seminar

CHID|ODOIPIPDI e

[N L N IS LR Noin J NN

[} Rowd Lo B Sonll Kon J L]

Things done in conjunction
with other coursss, .8,
paired teaching

(=3 RorRRacd 8§ 0B LR

[} N FE B R AVS 3 QU

Workshops

Structured Courses

<>

N2

€3 | ot

Other

iNA

Group Two

Interviews

Surveys

Observation

Grade in
Course

Other
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Group Three Interviews | Surveys | Observation | Gradein Other
Course

Tutoring {group, peer, 2 5 5 2 0

One-on-one) :

Computer-Aided Instruction 0 i 2 2 0

Counseling 0 2 3 G ]

Advising 0 1 3 o 1

Supplementa! Instruction 1 2 i 2 1

Seminar 0 2 0 G 0

Things done in conjunction 0 1 1 1 0

with other courses, ¢.g.,

paired teaching

Workshops 0 2 1 0 G

Structured Courses 0 2 0 3 ¢

Other 9 ¢ 0 0 0

INA o

Group Four Interviews | Surveys | Observation | Gradein Other
Course

Tutoring {group, peer, 0 1 1 1 0

one-on-one) -

Computer-Aided Instruction 0 i 1 1

Counseling ¢ G 1 0 0

Advising 0 ¢ 0 o 0

Supplemental Instruction 0 0 0 Y 0

Seminar J 0 0 O )

Things done in conjunction 0 0 0 0 0

with other courses, e.g.,

paired teaching

Workshops 0 0 0 2 0

Structured Courses 0 1 1 1 1

Other 0 0 0 0 0
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Group Five Interviews | Surveys | Observation | Gradein Other
Course

Tutoring {group, peer, 0 3 1 i 0

one-on-0ne} -

Computer-Aided Instruction 0 2z 0 i 8

Counseling 1 1 1 0 4

Advising 2 1 1 1 0

Supplemental Instruction 0 2z 1 2 Control
group

Seminar , 0 2 0 0 0

Things done in conjunction 0 0 0 ¢ G

with other courses, e.g,,

paired teaching

Workshops 0 3 0 0 0

Structured Courses 0 1 0 3 O

Other ¢ 0 O 0 O

Observation: The most popular method used to assess developmental education service
effectiveness appears to be the survey instrument. Sixty-seven percent of the colleges use
surveys to assess some type of service effectiveness. The second most popular method
appears to be grades in courses (16 colleges - 53%), and finally, the third most popular
method used to assess service effectiveness appears to be observation (15 college - 50%;).

Limitation: Although the responses may accurately refiect the way colleges assess their
developmental education services, it appears that many of the colleges selected one or two

items to mark, instead of selecting all that apply.

52 Of all of the developmental education courses and services at your institution,

which one seems to be the most effective? Please provide a brief statement, including
your method of assessing its effectiveness.

e  Our study skills course is very effective for the small group of students who enroil.

Effectivensss

ig measured primarily through siudent evaiunations at the end of the conrse. There is also

considerable anecdotal evidence form former siudents as the course’s effectivensss.

o The Individualized Learning Center is the most efiective. GPA, student retention, and
comparison to non-gevelopmental stedents.

e {wr combined coursss

s Individeal peer tutoring seems to be the most effective service. The service has been assessed

through student surveys and in comversation.




¢  Ome on ons instruction and intrusive proactive mentoring. These students continue and

graduate.
e  College Learning Strategies - retention rates and student evaiuations

Dev 181 wrting Skills continmued success of studenis
English 081 and (93 ... we tracked student success in Eaglish 131

e MNursing mathematics most successful;, $3% receive “C” and C in subsequent course

e English 111 A - pairing 2 cradits of non-credit developmental English with regular 4 cregis
English composition.

e Traditional classroom instruction - exif exams, conmnon fipals, retention studies

e Learning Center - student feedback lets us know

e  SLA has dramatically improved pass rates across all course/progyam area. Evaluations by
office of Assessment Services - control groups and pass rate comparisons

s S soccess in courses featuring SI is high. Faculty/student feedback is positive.
Reading Courses: ressarch clearly demonstraios the effect.

e The process of assessing and advising students s they are assessed in a way that ensures
placement in and orieniation to dev. Ed. Classes. We track all stedents so we know which
counselor they saw and what classes they were placed in. Students placed inappropriately
are immediately contacted and seen by developmenta! studies counselor.

o  DBased upon the evaluation and reviews that the College conducts on its developmenta]
education offerings and the student services that support them, the College feels that all

contribute to a successful program.

Observations: Many of the learning assistance courses, which had been taught in
isolation, are now being combined with content courses; or programs are being created
which use the course content in providing assistance, e.g., SI and study groups. It aiso
seems that intrusive advising is more prevalent than in 1990,

59. a. Are there needs of your developmental education students not being met?

18 Yes 6 No (6 NA)

B Yes
B No
B NA
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59 b. If yes, what are the needs?

Mostly non-cognitive needs - support from family, friends, transportation problems, unrealistic
goals or attitudes about what is required to gain a college education.

® & & 2 5 & & % 8 9 & 0 & 8 & 8 8 L

Day care, money, transportation

may be a need for developmental course(s) in science disciplines

may be a need to resolve problems students have outside the classroom which affect
students

academic performance

Resources and full services
Instructors in regular college courses have indicated that additional speaking and

Jistening skills need to be increased with many E.S.L. students.
Intrusive advising by trained advisors

No non-faculty designated resource personnel for developmental students
No social science developmental courses

Difficulty in recruiting tutors

distracters of family problems

financial needs

transporiation needs

pari-time employment

leaving too little time and focus for academics

basic reading skills

learning center approach with computer

advising, tutoring, etc.

Personal/Affective

better tracking

data collection

employment problems
We need a stronger counseling program/computer assisted instruction program

We do not meet the needs of our lowest level reading and writing students.

Current research in developmental education states that many students are not
retained in programs because of affective factors. The factors that are unique to our
population should be identified and efforts made to meet these needs in ways that are

feasible and cost effective.

A variety - I wish all needs could be met. I would question any program having 100%
SUCCESS.

More tracking, mentoring, and orientation

¢.How do you know what their unmet needs are?

Student feedback

Surveys

We are in the process of assessing students by age, background, retention rates, etc.
fo see if we can find some patterns to develop new strategies; also, gathering
abservations, anecdotatly for the most part, from faculty

They fail out of school

1don’t
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talking with them
cbservation

feedback

focus groups

poor classroom performance
surveys

pass rates

in-class test scores
withdrawal rates

advisor observation |
Presently needs that have been identified are lack of support for education from ‘
student families, child care and transportation issues. These nceds have been
identified through informal faculty and staff contact with students.

Observations:
a. Sixty percent (18) of the colleges stated that there are needs of developmental

education students which are not being met.
b.. Colleges listed various unmet needs.

60. Is there any issue/concern that you have regarding developmental education that was
not addressed on this survey? If yes, briefly explain. (Ten colleges responded)
(Each bullet represents the response from one institution.)

e Justify existence and expense of programs

e Financial aid requirements often work at cross purposes with students’ education nceds. Often
students enroll for more credit hours (including academic courses) for which they are neither
academically prepared nor knowledgeable about the time and effort required, simply to obtain more
financial aid. In a related matter, federal gnidelines require that stadents choose a program in order to
receive aid. Many students are undecided when they begin, but must choose something. ‘This ﬁ
produces false information about who our undecided students really are and impairs our ability to o
assist them. I wonder if others would agree with these statements?

s  As mentioned briefly in #59, there is a major concern regarding finding ways to help students who
have problems outside of their particular conrse activities which adversely affect their course work

How are community colleges to respond to students with developmental disabilities (very low IQ,
Downs Syndrome) who want to attend?

e Nowhere does the survey ask what proportion of the student popuiation is developmental. In our case
it is 70%. The developmenial student is the norm.

e Lengthy — information regarding our developmental studenis too old. Almost 2 years.

¢  Ability to benefit - what obligations/responsibilities do colleges have to students. What is worth tax
payers money and what is a reasonable chance to offer a student?

» Program review every seven years - yearly assessment plan - yearly budget plan

e The value of integrating (mainstreaming) developmental ed.
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At the present lime, no mechanism for outplacement of students who do not meet ability to benefit
criteria exists. Currently, these students are allowed to enroll in Transitional Studies courses and
take a chance at success. Sometimes this leads to repeated failurc and no policy prohibits students
from taking the same course many times. This issue is currently being addressed at our institution.
Sites for outplacement are being pursued.

The message we need to get across is the high cost of developmental education program. Our
experience is that successful developmental education programs are people intensive. The whole
package includes assistance, small class sizes, intensive services, and frained faculty. We also have
the concern with the requirements of the HSPT. Community colleges will experience an increase in
the number of students needing developmental cducation because of a lack of state endorsed
diplomas. There is no adequate funding in place to support the projected increase need.

61. Enclosed is a copy of the state summary of Standards and Measures data. Please look

at the data related to your institution, and to the best of your ability provide a brief
explanation as to reason for the success rates (high or low) listed. (Eighteen responded)

(Each bullet represents the response from one institution.)

A success rate of 75% given the ACT & HS GPA of our students is a positive indication of the
quality of service & support students receive at our institution. It has one of the finest developmental
education program in the nation. It commits large dollars to developmental education and offers a
multiplicity of programs and services. We can (all) do more but the state of developmental education

is positive here.

The success rates of special pops students are only marginally connected to their chosen programs.
Rather, the preparation and motivation of the students themselves must be addressed. We do have a
dedicated and skilled developmental faculty and staff, which accounts for the success we do have.

That the performance of special population students is not equal to the performance of other
occupational students is not a surprise. Rather it indicates that special population students are
appropriately identified. The nearly identical success rates on standard #1 at just over 50% is not
good news. Part of this is due to better data collection and reporting. The English, math and reading
course have undergone intense security and revised with formal outcomes and assessments. The next
report should indicate any change or trend. The major problems we face are the “walk always™. Ina
high employment economy occupational students elect work over school as a priority.

The special population students perform at a level only slightly less than other occupational students
in all three areas of basic, academic, and occupational courses. Of greater concermn is not the
comparison, but the overall nonsuccess rate of students.

The success rate in developmental courses is at approximately 65%. Further studies indicate a lower
success rate in developmental math classes, and generally, in the lowest levels of developmental
courses. In these lowest levels, the students with the most need are enrolled. And overall, success in
developmental courses is lower (8%) than college level courses.

Our institution has as mandatory placement policy which places students in developmental courses
within their first 12 credit hours. Being new to the college and lacking basic skills may result ina

higher nonsuccess rate.

The highest success rates overall are in the occupational courses. These courses arc in the student’s
interest of study and they may be more willing to work (and be retained) in application courses.
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The developmental education offerings and student support services are organized and designed in
the curriculum to support all occupational offerings at the College. Upon review of the 1997-98
Standard and Measures Local Improvemeni Plan, faculty and staff that are responsible for the
delivery of developmental courses and services support our community college’s Plan.

Our success rates are relatively high (77%) because of caring faculty and support service counselors
and staff. We are continually assessing and trying new procedures to insure student success. We
recognize that the developmental program has to be consistently revised as our student population

changes.

We attribute the successes to proper advising, assessment, placement, support services and
instruction. Failures usually involve improper placement, motivation and outside factors,

Most developmental students are also taking 2 or more academic courses. When they begin to
struggle in these, they tend to let their developmental courses slide. Since most of our developmental
offerings are 1-2 credit hours, students sometimes enroll in developmental courses only to meet
financial aid requirements, thus have little internal motivation to complete the developmental courses
(We give “8” “U” grades which do not harm a student’s GPA). Finally, since students take these
courses primarily to pass ASSET, sometimes they retest in the middle of a semester and, if they score
well on the test, stop coming to their developmental course.

We seem to be doing an adequate job assisting our vocational students as they strive for skill
attainment. Qur basic skifls attainment record is not as great as the other areas but I feel this is
primarily due to the credit/contact hour intensive programs. Many of the programs are currently
requiring 18-21 credit hours which prohibits any developmental work.

My analysis is that 50% of the time our students for better that the state average, 50% of the time our
students do poorer: so that’s a “wash”, we’'re doing as well as anyone else, althongh we’d like to do
better. Special Pop students’ success is 2-7% behind the non-Special Pops group. This strikes me as
acceptable, given that Special Pops students had one or two strikes against them (to be classified as
Special Pops). All our efforts are focused on these identified problems:

lack of consistent student attendance in ¢lass;

failure to complete the class assignments;

unrealistic career aspirations;

failere of course content, format, or delivery to meet students” specific needs;
poor preparation in high school core subjects; and

delay in seeking out tutoring assistance

R N N

Provided in local improvement plan 1997-98 Perkins Grant.

Qur institution’s success rates on Standards and Measures data show that we are above the average in
most areas being measured. We have a very dedicated developmental learning staff that make our
limited resources stretch a long way towards meeting student needs. Our one area for improvement
(where we show average resuits) is the Special Needs siudents in vocational areas. We are currenily
working on an assessment/evaluation plan for the developmental program which will address these

student needs.
We do not have an explanation for the differences reported!

The students in each year reported would reflect different groups of students who came to our
institution, more or less prepared for the academic work expected of them.
Students at any one point may demonstrate more or less motivation and commitment to their

own improvement.
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Faculty may make changes in students’ curriculum and their teaching strategies that may
impact students {o create SUCCess.

Tutorial support may be available to impact students.

family support may vary from one group to the next.

The rates for success appear low for this institution when compared to state means. This could be the
result of the fragmented approach that was taken to developmental education before 1995, No staff
member dedicated 100% of his/her time to the program prior to this time. Hence, there was lack of
continuity and follow-up with our students. At the time of the Standards and Measures data,
supplementary services to this population were in their infancy at this institation.

Standards & Measures only refers to Occupational students, not transfer. Can not comment on
success rates - was not established at that point.

Mandatory placement will help student success rates.

The rates listed here for Occupational students (minus Special Pops) are consistent with the snccess
rates for developmental courses across the board at our instifution. Historically 65-70% of students
enrolled in developmental education course in any one semester complete those courses with a 2.00 or
higher. The question is: what does this compare to? Non-occupational students enrolled in their
major courses? Non-developmental students in general?

Given the fact that occupational education students in basic skills courses are among our highest risk
students -weak basic skills, numerous socio-economic problems, and sometimes negative attitudes
towards any courses not in their major—we believe our rates are acceptable overall. We have
mandatory assessment and placement, intrusive advising, and intensive services for all developmental
education students and cspecially Special needs students. Those students who participate in these
services succeedat higher rates. Some students opt not to participate in spite of our best efforts to
entice them and in some cases drag them in.

There has been improvement demonstrated in the success rate of basic skills attainment in the last
year. There is, however, still room for more improvement. Our goal is to consistently focus efforts on
the improvement of basic skills of special populations students. Numerous resources are utilized to -
provide the support necessary for student success.

Tnput is received from occupational program advisory committees relative to student performance.
Feedback from these groups reveals that students who struggle in occupational programs do so because
of deficiencies in basic skills. This feedback mandates continued emphasis on building basic skills so
that performance in advanced academic areas and occupational studies improves.

We also provide opportunities for students to use self-paced “skills bank” software in a laboratory
setting. This affords students the opportunity to practice and refine their skills on their own. Skills
bank software programs are available in the areas of math, writing, reading, langnage skills, and study
skills. These efforts, together with a personalized Supplemental Instruction program, are excelient
resources for students needing assistance with basic skills development.
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SUMMARY

The conclusions from this study reveal the quality and variety of current developmental
education programs and practices in Michigan’s community colleges. Colleges are
acknowledging the need for developmental education in their mission statements, and they
are awarding college credit for developmental education coursework. However, the
variety of assessment practices, course offerings and delivery systems, and methods of
awarding credit make it difficuit to compare programs and success rates. To assist with
the challenge of evaluating the impact of developmental education statewide, groups such
as the Developmental Education Study Committee should meet on a regular basis to
prioritize goals; agree upon procedure for research and evaluation of programs; voice
concerns; direct comparative studies of the retention of developmental students; and

brainstorm new ideas.
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APPENDIX



Definitions

Classroom Assessment

Instruments and methodologies used to inform teachers whar students are learning in
the classroom and how well they are learning it. Cross, P. and Angelo, T. (1988).

Classroom Assessment Techniques. National Center for Research to Improve Postsecondary
Teaching and Learning: Ann Arbor, Michigan

Students with Disabilities

Persons who have been diagnosed as having a physical, learning, or emotional
disability by a physician, psychiatrist, or other recognized professional who is
licensed and/or certified by the State of Michigan to make such determinations.

Students served by adult education or a group that does have a G.E.D. or diploma,
but are unable to benefit from developmental education classes either because of
limited ability, emotional impairments, or severe educational/social deprivation.

Academically Disadvantaged Students

a. New enrollees from a secondary educational agency whose basic academic or
overall G.P.A. is below 2.0 on a 4.0 scale, or persons who demonstrate inability
to succeed based upon standardized test procedures.

b. Students with a G.P.A. of less than 2.0 on a 4.0 scale in those courses designated
for the occupational training program during the current and/or previous

enrollment periods (in a post-secondary institution).

¢. Students with a record of repeated withdrawals who have enrolled or intend to
enroll In an approved occupational education program.

d. Swmdents who have dropped out/ left a secondary educational program without a

high school diploma or a G.E.D.
e. Swdents from low socio-economic backgrounds who are considered to be

educationally disadvantaged.

Underprepared Students

Srudents who lack college level skills and who are able to benefit from
developmental education.




Unprepared

Students who are unable to read or perform mathematical problems beyond the 5%
grade level and considered functionally illiterate (below developmental education
level).

Note:
These are definitions commonly used by developmental education personnel.



