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The population of today's community colleges is much more diverse than even
the colleges' founders could have anticipated. Similarly, the educational
needs of today’'s community college students are more complex and multifaceted.
One outcome of this diversity has been a growth in student support programs,

including developmental education.

On March 6, 1990, the State Board for Public Community and Junior Colleges
recejived the preliminary results of the "Second Annual Survey of Student
Assessment and Developmental Education in Michigan's Public Community
Colleges" and requested that the Developmental Education Study Committee and
staff of the 29 community colleges review the study findings and proposed
recommendations. The State Board for Public Community and Junior Colleges
reviewed the comments from the study committee and community college staff
and have scheduled their final review and approval at the June 4, 1990,

meeting.

"A Survey of Student Assessment and Developmental Education
in Michigan's Public Community Colleges, Executive Summary,

Second State Survey, May 1990"

Attachment I:

"A Survey of Student Assessment and Developmental Education
in Michigan's Public Community Colleges, Final Report,
Second State Survey, May 19907

Attachment II:

it is recommended that the State Board of Education approve the
recommendations as forwarded by the State Board for Public Community and
Junjor Colleges and identified in the Superintendent’s June 5, 1990,

memorandum.
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A Survey of Student Assessment
and Developmental Education
in Michigan's Public Community Colleges

Executive Summary

This study 1s the culmination of the second state effort to gather information
on the status of student assessment and developmental education in Michigan's
29 public community colleges as perceived by administrators and instructors
directly responsible for these efforts. For the first time, data was also
collected from three public four-year universities which alsc serve in a
community college capacity -- Ferris State, Lake Superior State, and Northern
Michigan Universities. The data from the four-vear universities will be
considered for possible use in future projects of the Michigan Department of

Education.

While the purpose of the first study was to obtain baseline information on the
status of student assessment and developmental education in Michigan's public
coxmunity colleges, the second study sought a more detailed account of the
state of student assessment and developmental education. The purpose of this
study was fourfold: (1) to determine the number of community college students
needing developmental services in reading, writing, math computation, algebra,
and other (Graph 1); (2) to determine the number of community college students
who enroll in the developmental areas of reading, writing, math computation,
algebra, science, and other (Graph 1); (3) to gather information about the
evaluation methods used to assess, monitor, and determine students'
developmental success, and (4) to determine the organizational structure

and operation of developmental education activities in Michigan's community

colleges.
- £

More specifically, information was coliecte} regarding:
. - whether the institution has a board policy on developmental
education; .
- the types of students who are academically assessed;
- tests used in academic assessment;
- policies of mandatory testing and mandatory placement;
- cut-off scores for recommended placement in developmental
or below college-level courses;
- developmental populations and services colleges are prepared
to accommodate; k
- developmental course listings;
- gkill areas included in developmental education
- types of academic support services;
- location of developmental activities;

- time periods;
- amount of developmental credit allowed toward a degree;

whether credit earned in a developmental course is included in

a student's G.P.A.;
- job titles of developmental faculty and staff;

'.u
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- average years of experience of developmental faculty in
developmental education;
- professional development programs for preparation of staff to

work with underprepared students;
- turnover rate for developmental faculty;
activities and data shared with feeder high schools, K-12 adult

education, and community-based organizations concerning
developmental enrollment;

- relationships with business and industry;

- evaluation of developmental efforts; and

- strengths and areas of concern in developmental efforts.

In structuring the scope of this study, consideration was given to the concept
of "remedial" and "developmental"” education. The consensus of individuals
participating in the advisory group to this study was that "developmental,"
"and not "remedial,” was the appropriate term to describe current activities in

Michigan's community colleges.

For purposes of this study, the American Association of Community and Junior
Colleges' definition of developmental education (November, 1987) was used.

The definition is as follows:

The term developmental education is used in postsecondary education

to describe programs that teach academically uhderprepared students
the skills they need to be more successful learners. The term
includes, but is not limited to, remedial courses. Whether these
students are recent high school graduates with inadequate basic
skills, returning adults with dormant study skills, undecided students
with low motivation for academic achievement, or English as a Second
Language students, developmental programs can provide the appropriate
academic tools for success. Effective develcopmental education
programs provide educational experiences appropriate to each student's
level of ability, ensure standards of academic excellence, and build
the academic and personal skills necessary to succeed in subsequent
courses or on the job. Developmental programs are comprehensive in
that they access and address the variables necessary at each level of
the learning continuum. They employ basic skill courses, learaning
agsistance centers, supplemental instruction, paired courses, and

counseling services.

MAJOR FINDINGS

Fifteen colleges (52%) reported that they have a board policy on
developmental education.

Assessaent /Placement

Twenty-seven of the community colleges (93%) reported that newly-
admitted students are tested. Two colleges (7%) reported that testing

is optional.




Twenty-three colleges (79%) reported that both full- and part-time
students are tested. Other significant findings indicate:

- 19 colleges (66%) test evening students;
- 17 colleges (59%) test off-campus students; and

- 13 colleges (45%) test customized business and industry
training students.

Twenty-four colleges (83%) reported that testing is mandatory in the
area of writing, while 23 colleges {79%) reported that testing is
mandatory in the areas of reading and math. Seventeen colleges (59%)

reported that testing is mandatory in algebra.

Mandatory placement is greatest in the area of writing, where it is
required in 14 colleges (48%) for those who tested as needing it.

only ten colleges (34%) reported the practice of mandatory placement in
reading in Fall term, 1989, whereas mandatory placement in math had
declined from ten colleges to eight (28%) by Fall term, 1989.

An analysis of testing data revealed considerable variance in the cut-off
scores at or below which students are recommended for placement in
developmental or below college-level courses.

pevelopmental Population

All 29 community colleges reported that they are prepared to accommodate
underprepared/academically disadvantaged populations. Ten colleges {34%)
also indicated that they are prepared to accommodate underprepared/

illiterate students.

Twenty-four colleges (83%) reported that they are prepared to accommodate
handicapped populations; in particular, 26 colleges {90%) visually
impaired, 25 colleges (86%) hearing impaired, 20 colleges (69%) deaf/
blind, and sixteen colleges (55%) speech or language inpaired.

Although 20 colleges {69%) reported that they are prepared to accommodate
learning disabled students, only 14 {48%) responded that they are
prepared to accommodate students with mental or emotional impairment, and

12 (41%) the traumatic brain injured.

Twenty-five colleges (86%) reported that they are prepared to accommodate
students whe are mobility impaired, while 15 colleges {52%) said that
they are prepared to accommodate sulti-handicapped individuals.



10.

11,

12.

Eighteen colleges (62%) reported that they are prepared to accommodate
students who desire to enroll in English as a Second Language courses.

An listing of developmental course offerings submitted by survey
participants at each college vielded consistent course offerings
regarding what was interpreted to be develepmental in the traditionail
content areas of reading, writing, math computation, algebra, and
science. The greatest variance was noted in the developmental course
listings submitted by the Michigan Community College Activities
Classification Structure (ACS 6) contact persons at six institutions, or

from 21% of the colleges.

Fifteen colleges (52%) did not list all of their developmental course
listings under the ACS 6 codes for Developmental and Preparatory
instruction: 1.51, 1.52, 1.53, and 1.54.

A total of 52,473 individuals tested as needing remediation in one or
more developmental area: 13,357 in reading: 11,723 in writing; 10,801 in
math computation; 7,638 in algebra; 74 in science; and 8,880 in other

developmental areas.

overall, women tested as needing remediation across all developmental
areas slightly more than men, except in the content area of math, where
women accounted for 60% of the students who tested as needing

remediation.

More than one-half (61%) of the students who tested as needing to improve
their academic skills were of the traditional college—going age, 17
through 21; 20% were between the ages of 22 and 29; 13% were between the
ages of 30 and 39, and 6% were over the age of 40 (Graph 2).

Enrollments in developmental courses in Fall term, 1988 totalled 38,178.
Enrollments are lower than documented need and show a greater emphasis
on writing (11,500) than on math (8,946), reading (7,469}, algebra
(5,925}, other (3,700), or science (638). It is important to note that
the practice of mandatory placement is greatest in the area of writing.

Twenty-two colleges (76%) were able to supply the age of students who
enrolled in one or more developmental course in Pall term, 1988, for

which the following findings are noted:

one-half (50%) of the students who enrolled in one or more
developmental course to improve their academic skills were
of the traditional college-going age, 17 through 21;

26% were between the ages of 22 and 29;

16% were between the ages of 30 and 39, and

8% were over the age of 40.

i
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Assessment Methods

The ASSET test of American College Testing was the most fregquently
reported test in use by 23 colleges (79%) in 1989.

Fifteen (52%) of the 29 community colleges reported using college-
developed tests.

Administration of a standardized diagnostic reading test was the most
commonly reported assessment that takes place within developmental

reading classes.

Institutional or informal math tests were the most commonly reported
assessment methods that take place within developmental math classes.

A writing sample was the most frequently reported assessment method used
within developmenta] writing classes.

Services/Activities

Thirteen colleges (45%) reported that they have a system for monitoring
student progress across developmental areas {e.g., reading, math).

Basic skills and study skills were the most frequently cited skill areas
included in developmental education in 28 colleges (97%), followed by the
skill areas of critical thinking in 18 colleges {62%), employability
skills in 16 colleges (55%), and technology literacy in seven

colleges (24%). .

Organizational Structure

Fourteen colleges (48%) reﬁortéd that they have a formal developmental
education program.
Twenty-eight colleges (97%) reported that developmental activities are

conducted on campus, in addition to almost three-fourths (72%) that
reported that developmental activities are held off-campus as well.

Five community colleges offer developmental classes on Saturday:
Kalamazoo Valley, Kellogg, Lansing, Sclioolcraft, and Washtenaw.

Four community colleges reported developmental lab hours on the
week-end: Lansing, St. Clair, Schoolcraft, and Washtenaw.

Highland Park, Lansing, Monroe, Schoolcraft, and Wayne County community
colleges reported tutoring activities on Saturday.



Ten of the 23 colleges responding (43%) reported that 27% or more of
their students who enrolled in developmental courses attend in the

evening.

Forty-three percent (43%) of the responses named faculty as the
individuals most responsible for writing/determining/creating the

developmental curriculum.

Institutional Policies and Practices

In 15 colleges (52%), students do not need to pass prescribed
developmental coursework before they can enroll in college-level

coursework.

There is considerable variance across institutions in how much credit
is allowed from developmental courses toward the completion of
certificates or degrees.

Twenty-one colleges (72%) reported that a student's G.P.A. (grade point
average) includes credit earned in a developmental course. It appears
that developmental courses taken for credit or those in which letter .
grades are given are included in a student's G.P.A..

The majority of faculty teaching developmental courses are part-time
and have 0-3 years of experience. In contrast, the largest group of
full-time developmental faculty has 16 or more years of experience
in developmental education. The majority of paraprofessionals have
0-3 years of experlence in developmental education.

. Only eight colleges (28%) reported that they have a professional
development program that includes preparation of staff to work with

underprepared students.

Twenty-four colleges (83%) reported a low turnover rate for full-time
developmental faculty and a low-medium turnover rate for part-time

developmental faculty.
¥hile thirteen colleges (45%) reported that they engage in activities or

share data with feeder high schools concerning developmental enrollment,
most noted that these efforts are not formal or systematic.

Thirteen colleges (45%) reported that fhey are collaborating with K-12
adult education to meet the developmental education needs of their

communities.
Twenty-three colleges (79%) reported that they are presently working with
community-based organizations to meet the developmental needs of their
communities.



10. Eighteen colleges (62%) reported that they work with business and
industry to promote ongoing and, if necessary, on-site developmental
education programs designed to meet specific industry needs.

11. The five most frequently reported strengths of Michigan's community
colleges' developmental efforts were: faculty, institutiomal support,
cooperation/cellaboration across departments, student benefits, and

student assessment.

12. The five most frequently reported areas of concern regarding Michigan's
community colleges' developmental efforts were: adequate fimancial
support, instruction, staff, and space; student placement, evaluation
of student outcomes; professional development for developmental/
non-developmental faculty/staff; and "hard to serve" students.

CONCLUSION

Community colleges are at a critical crossroad in developmental education.

h all community colleges in Michigan academically assess students, less

Althoug
than one-half require student placement in tested content areas of deficiency

{e.g., math, reading, writing). Additionally, only 15 community collges (52%)
require students to pass developmental coursework as a precondition to

enrollment in colliege-level coursework.

Faced with increasing initiatives from federal and state agencies which call
for greater accountability in student outcomes, community colleges must now
reexamine and determine what are appropriate and realistic goals of
developmental efforts {e.g., the ability to‘succeed in subseguent

college-level courses, college graduation).

s to these challenges appear to have the support of
students in two important areas —— testing and a "community college
guarantee". To elaborate, results from the last Michigan State Board of
Education opinion survey of community college students (1988) indicate that
the great majority (79%) agree that community colleges should require testing
in math, reading, and writing gkill levels prior to admission into
college-level courses. The opinion poll did not ask whether students support
mandatory placement in tested areas of deficiency. In addition, the poll
indicates that three out of four students (75%) also said a community college
"guarantee"” 1s "very important” since it guarantees that a graduate will be

properly trained for a job.

Importantly, response

"survey of Student Assessment and Developmental
Education in Michigan's Public Community Colleges' suggest that potential
solutions to the challenges faced by community college educators lile within
the institutions themselves and that many are critically examining the
educational outcomes of their developmental efforts. Michigan's community

colleges are to be commended.

The results of the 1988



RECOMMENDATIONS

Community Colleges are encouraged to develop a college-wide review committee
to discuss implications of “A Survey of Student Assessment and Developmental
Education in Michigan's Public Community Colleges” for adoption of those
principles supportive of their local college philosophies and historical
tradition. All community colleges are encouraged to develop a board policy
and mission statement on developmental education which reflects realistic and
appropriate goals (e.g., the ability of students to succeed in subsequent

college-level courses).

Community Collepes:

1.

Community colleges should be certain that their assessment instruments
are valid, reliable, free of bias, and used for their intended purpose,

using more than one if necessary.

Community colleges should develop a procedure to ensure that all students
are apprised of the academic implications of enrolling in develcpmental
education (e.g., type of academic credit awarded, effect on grade point

average, implications for transfer).

Community colleges need to examine thelr structure (centralized or
decentralized) for providing services and courses to ensure that all
students are provided equal access to needed developmental support.

Community colleges should examine the level of student support services
available to evening and off-campus students who enroll in developmental

courses.

Community collieges need to ensure that their developmental activities
compliment college-level courses and produce the prerequisite skills

needed in college-level courses.

Community colleges need to improve record and data keeping procedures to
determine the impact of developmental services on various student

populations.

Community colleges need to utilize stronger evaluation methods to
determine the effectiveness of developmental efforts and incorporate
the results into their decision making process.

Community colleges need to ensure that their Activity Classification
Structure Report #6 (ACS #6) is accurate and reflects the amount of
their credit and non-credit instructional activities in developmental

education.

Community colleges need to ensure that their developmental education
policies and practices are congruent with national financial aid

"ability to Benefit” regulations.

10



10,

11,

12,

Conmunity colleges need to develop closer linkages with feeder high
schools via administrators, faculty, and counselors to share
information about developmental enrollments and academic skill areas in
which entering college students are unable to demonstrate compeiency to

succeed 1n college-level coursework.

Community colleges need to provide leadership in the creation of
pulti-educational level task forces {(in cooperation with other
educational agencies) for the purpose of collectively working together

to decrease the number of students needing developmental assistance.

such task forces would afford needed opportunities for secondary and
postsecondary developmental educators to meet on common problems and work

toward potential solutions.

community colleges need to individually and collectively develop a
strategic plan in student assessment and effective implementation of
developmental education to determine what works and what does not work.

State Board of Education, Governor, Legislature Need To:

1.

Continue to support the role that Michigan's public community and junior
colleges are playing in developmental education.

provide financial incentives in the area of developmental education to
expand implementation activities which contribute to an effective
delivery system: student assessment and testing, career and academic
counseling, curriculum and professional development, and development of a

system to monitor student progress.

The State Board for Public Community and Junior Colleges, in
conjunction with Michigan's community colleges need to convene a
peeting to share the results of research on student placement and
outcomes of developmental education that has been done at their

respective colleges within the last two years.

11
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INTRODUCTION

Prologue

In 1988, "about 90 percent of all colleges and universities - compared with
37 percent in 1966 - provided remedial courses in reading, writing and
mathematics for one-third of their students," according to the 1990 ASHE-ERIC
Higher Education Report, "Postsecondary Developmental Programs: A Traditional
Agenda with New Imperatives." Consistent with national trends, enprollment in
developmental education courses in Michigan's community colleges continues to
rise (33,743 in 1988; 38,178 in 1989). "A Survey of Student Assessment and
Developmental Education in Michigan’s Public Community Colleges, May 7, 1980"
represents a continued commitment by the Michigan Department of Education to
chronicle how developmental education has been interpreted in Michigan's
community colleges and how developmental activities and program outcomes are

evaluated.

Purpose and Scope

This study is the culmination of the second state effort to gather information
on the status of student assessment and developmental education in Michigan's
29 public community colleges as perceived by administrators and instructors
directly responsible for these efforts., For the first time, data was
collected from three public four-year universities which also serve in a
community college capacity —- Ferris State, Lake Superior State, and Northern
Michigan Universities. The data from the four-year universities will be
considered for possible use in future projects of the Michigan Department of

Education.

While the purpose of the first study was to obtain baseline information on
the status of student assessment and developmental education in Michigan's
public community colleges, the second study seeks a more detailed account of
the state of student assessment and developmental education. The purpose of
this study is fourfold: (1) to determine the number of community college
students needing developmental services in reading, writing, math computation,
algebra, science, and other; (2) to determine the number of community college
students who earoll in the developmental areas of reading, writing, math
computation, algebra, science, and other; (3) to gather information about

the evaluation methods used to assess, monitor, and determine students'
developmental success, and (4) to determine the organizational structure

and operation of developmental education activities in Michigan's community
colleges. More specifically, information was collected regarding:

- whether the institution has a board policy on developmental

education;
- the types of students who are academically assessed;
- tests used in academic assessment;
- policies of mandatory testing and mandatory placement;
cut-off scores for recommended placement in developmental

or below ccllege-level courses;



developmental populations and services colleges are prepared to

accommodate;

- developmental course listings;

- skill areas included in developmental education;

- types of academic support services;

- location of developmental activities;

- time periods;

- amount of developmental credit allowed toward a degree;

whether credit earned in a developmental course is included

in a student's G.P.A.;

- Jjob titles of developmental faculty and staff;

- average years of experience of developmental faculty in
developmental education;

- professional development programs for preparation of staff
to work with underprepared students;

- turnover rate for developmental faculty;

- activities and data shared with feeder high schools,
K-12 adult education, and community-based organizations
concerning developmental enrollment;

~ relationships with business and industry;

- evaluation of developmental efforts, and

- strengths and areas of concern in developmental efforts,

In structuring the scope of this study, consideration was given to the concept
of "remedial” and "developmental" education. The consensus of individuals
participating in the advisory group to this study was that "developmental,”
and not "remedial,” was the appropriate term to describe current activities

in Michigan's community colleges.

For purposes of this study, the American Association of Community and Junior
Colleges' definition of developmental education (November, 1987) was used.

The definition is as follows:

The term developmental education is used in postsecondary
education to describe programs that teach academically
underprepared students the skills they need to be more
successful learners. The term includes, but is not
limited teo, remedial courses. Whether these students

are recent high school graduates with inadequate basic
skills, returning adults with dormant study skills,
undecided students with low motivation for academic
achievement, or English as a Second Language students,
developmental programs can provide the appropriate
academic tools for success. Effective developmental
education programs provide educational experiences
appropriate to each student's level of ability, ensure
standards of academic excellence, and build the academic
and personal skills necessary to succeed in subseguent
courses or on the job. Developmental programs are
comprehensive in that they access and address the variables
necessary at each level of the learning continuum.




They employ basic skill courses, learning assistance
centers, supplemental instruction, paired courses, and
counseling services.

Significance of the Study

The population of today's community college is much more diversé than even 1ts
founders could have anticipated. Similarly, the educational needs of today's
community college students are more complex and multifaceted. One outcome of
this diversity has been a growth in student support programs, including
developmental education. - .

Developmental educators are faced with enormous challenges and expectations.
At a time when competition for educational dollars is fierce and educators are
told the nation's economic survival 1is dependent upon the competitiveness of
our workforce, public opinion polls (e.g., "Opinions and Attitudes of
statewlide Community College Students, June 1988) suggest that community
colleges can be the "end all” and "be all" for a broad section of society that
needs assistance to achieve the competency necessary to succeed in college-
jevel coursework or today's world of work.

Amidst a society that expects results "yesterday,” it is increasingly
important that community college educators have access to comprehensive data
on developmental education in order to effectuate meaningful change. This
study is a second benchmark in the Michigan Department of Education's efforts
to understand developmental education in Michigan's public community and
junior colleges and extends this effort to the three four-year institutions

which serve a dual role.

METHODOLOGY OF THE SURVEY

prior to the official administration of the survey, a representative group
of community college experts in the fields of student assessment and
developmental education were invited to the Department of Education. The
assembled group included administrators and faculty from a number of community
colleges and one four-year university. After the group reached consensus

on the overall focus and content of the survey, the final survey instrument

was developed.

The second statewlide survey of student assessment and developmental education
was conducted from September through December, 198¢. All 29 community
colleges completed the survey, in addition to the three four-year universities
which serve a community college function as well -- Ferris State University,
Lake Superior State University, and Northern Michigan University. At each




institution, the president was asked to designate one individual who would be
responsible for completion of the survey. The administrators responsible for
academic instruction and student services at each ccllege received a copy of
the letter sent to their president. Institutions were advised that the number
of individuals assisting in the completion of the survey might vary, although
the expectation was that only one survey would be returned from each college.

Therefore, 1t was strongiy recommended that at each college a committee
representative of the various developmental efforts be formed to coordinate
the completion of a single survey form. Further, it was suggested that

the president shouid seolicit input from the following individuals in the
completion of the survey: (1} developmental administrator and instructor from
each program area, (2) director of counseling/student services, (3) registrar,
{4) director of admissions, (5) special needs coordinator, and (6) ACS 6
contact person or the institutional budget official.

Colleges and universities were advised that the survey was not a study of
program effectiveness and that individual confidentiality would be assured.
Colleges were, however, asked to indicate the names and titles of persons

completing the survey.

One hundred and thirty-four (134) individuals contributed te the completion of
the surveys, fifty-one (51) more than last year. These individuals included
counselors; special needs directors; deans of students; directors of
developmental education, student success centers, learning labs, and tutorial
services; deans of academic affairs and instruction; vice presidents and/or
deans of arts and science, humanities, liberal arts, general studies;
department chairs; instructors; directors of admission/records; registrars;
coordinators of placement and career assessment; directors of institutional
research and planning; directors of business and finance, corporate training;

and one assistant to the president.

FINDINGS

QUESTION 1:

Does your institution have a board policy on developmental education?

Finding:
As Graph 1 illustrates, fifteen colleges (52%} reported that they have a
board policy on developmental education.

ASSESSMENT /PLACEMENT

QUESTION 2:

Do you test newly-admitted students?




GRAPH 1

QUESTION 1:

DOES YOUR INSTITUTION HAVE A BOARD POLICY ON DEVELOPMENTAL EDUCATION?

Yes
(15)

No
(14)

Yes: Alpena, Grand Rapids, Jackson, Kellogg, Kirtland,
Lake Michigan, Macomb, Mid-Michigan, Muskegon,
Northwestern, Oakland, St. Clair, Schoolcraft,

Washtenaw, West Shore

No: Bay de Noc, Mott, Delta, Glen Oaks, Gogebic,
Henry Ford, Hightand Park, Kalamazoo Valley, Lansing,
Monroe, Montcalm, North Central, Southwestern, Wayne




Finding:

Twenty-seven of the community colleges (93%) reported that newly-admitted
students are tested. Two collepes (7%} reported that testing ls optional.

QUESTION 3:
Whet types of students are tested? (Check all that apply.)

As Graph 2 illustrates, twenty-three colleges (79%) reported that both full-
and part-time students are tested. Other significant findings indicate:

-~ 19 colleges (86%) test evening students;

- 17 colleges {59%) test off-campus students; and

13 colleges (45%) test customized business and industry training
students.

UESTION 4:

Does your institution have policies of mandatory testing or mandatory
placement {Graph 3-a) in the following areas: reading, writing, math
computation, algebra, science (specify), other? Check all that apply.

Finding:

As shown in Graph 3-a, twenty-four colleges (83%) reported that testing 1s
mandatory in the area of writing, while 23 colleges {79%) reported that
testing is mandatory in the areas of reading and math. Seventeen colleges
(59%) reported that testing is mandatory in algebra. No data was collected on

mandatory testing in thg first study (1988-89).

As shown in Graph 3-b, mandatory placement is greatest in the area of writing,
where it is required in 14 colleges (48%) for those who tested as needing it.
Not surprising, developmental enrcllment is also highest in the area of
writing, although more students test as needing remediation in the area of
reading. Only ten colleges (34%) in Fall 1989, however, reported the practice
of mandatory placement for those who tested as needing it.

It is of interest to note that the number of schools requiring mandatory
placement in writing has not changed since last year. However, the number of
schools requiring mandatory placement in the areas of reading and math has
declined by three and two schools, respectively, within one academic year.

As illustrated in Graph 3-b, only ten colleges (34%) reported the practice of
mandatory placement in reading in Fall term, 1889, while mandatory placement
in math had declined to only eight schools (28%) by Fall term., 1989.

At the present time, many colleges are reexamining their institutlonal
policies on mandatory testing and assessment. They are also examining the



QUESTION 3:

GRAPH 2

WHAT TYPES OF STUDENTS ARE TESTED?

Full-time credit
students {23)

Part-time credit
studants (23}

Evening students (18)

Off-campus students {1 7}

Only transter siudents
who have not taken
English or math (13}

Self or faculty
referred studants{18}

Based on specilic course
requirements {12}

Customizaed business/
industry training (13}

Community service
students (4}

17% (5)
3% (1)
10%  (3)
14% (4)
3% (1)
38% . (11)

. 79?/0

79%

25 2g

All students

Full-time non-credit students

Part-time non-credit students

Freshmen only, not incoming transfer students
All ransfer students

Other:

GED students; at-risk studants; all degree or
certificate seekers; some transfer students; all
enrolling in any Engfish or math courses.
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QUESTION 4:

DOES YOUR INSTITUTION HAVE MANDATORY PLACEMENT IN THE FOLLOWING AREAS?

29

GRAPH 3-b

MANDATORY PLACEMENT
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merits of the yet undecided court case, MALDEF (Mexican American Legal Defense
and Education Fund) vs. Fullerton College (filed in 1988), which could have a
potential impact on current assessment and placement practices.

In summary, while mandatory assessment occurs in over three-fourths of the
state's community colleges, mandatory placement occurs in less than one-half
of the colleges in writing, one-third of the colleges in reading, and less
than one-third of the colleges in math.

QUESTION 5:

What are the cut-off scores at or below which students are recommended for
placement in developmental or below college-level courses?

Finding:

Colleges were asked to report cut-off scores in reading, writing. math
computation, algebra, science, and other, as well as the test instrument used
{i.e., standardized tests, college—-developed tests, or other). An analysis of
the data revealed considerable variance in the cut-off scores used across
colleges. The ASSET cut-off scores for reading, as reported, are listed

below*:

Reading Cut-off Scores

0ld New
17 2-37
3-18 38
2-19 39
20 2-40
21 2-41
23 43
24 44
3-25
26
30

*The number preceding the two-digit number indicates the number of colleges
which reported that cut-off score.

As i1llustrated by the above data, the old cut-off scores ranged from a low of
17 to a high of 30, or a difference of 13 points. The new cut-off scores
range from 37 to 44 points, or a difference of seven points.

The pattern of variance in cut-off scores is not limited to reading. In the
area of math, the old cut-off scores ranged from a low of 14 to a high of 20.
The new cut-off scores range from 32 to 42 points, or a difference of ten

points. Following are the ASSET cut-off scores, as reported*:

10



Math Cut-off Scores

oid New
12 32
14 36
3-17 av
3-18 2-39
19 40
2-20 41
2-42

43

44

*The number preceding the two-digit number indicates the number of colleges
reporting that cut-off score.

In the area of writing, cut-off scores also varied.

Only a small number of colleges reported ASSET cut-off scores in algebra.
The old cut-off scores ranged from a low of ten to a high of 16, or a
difference of six points. The new cut-off scores range from 39 to 55 points,

or & difference of 16 points.

An analysis of colleges who used cut-off scceres on tests other than ASSET
revealed similar variances. For example, in the area of reading, cut-off
scores for placement on the Nelson-Denny test varied two grade levels, from

9.9 to grade level 12.

DEVELOPMENTAL POPULATION

UESTION 6:

What pdpulations are your developmental services prepared to accopmodate?
(Check all that apply.)

Finding:

1t should be noted that this question asked what populations the college l1s
prepared to accommodate, not what populations it may presently be serving. As
shown in Graph 4, all 29 community colleges reported that they are prepared

to accommodate underprepared/academically disadvantaged populations.
Importantly, ten colleges (34%) also indicated that they are prepared to
accommodate unprepared/illiterate students. The latter finding is

significant in light of the financial aid policy kamown as "The Ability to
Benefit, " which mandates that students complete necessary remediation in one
academic year and that, in general, a student may not be paid for remedial

work unless enrolled in an eligible program at the school.

11



GRAPH 4

QUESTION 6:

WHAT POPULATIONS ARE YOUR DEVELOPMENTAL SERVICES PREPARED TO ACCOMMODATE?

Underprepared!academlwty
disadvantaged {29)

Handicapped {24)

Limited Engllsh
Proficient {LEP) {(18)

International students (15)

Unpreparadiliiterate {10}
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As illustrated in Graph 5, twenty-four colleges (83%) reported that they are
prepared to accommodate handicapped populations; in particular, ninety percent
{90%) visually impaired, eighty-six percent (86%) hearing impaired, sixty-nine
percent (69%) deaf/blind, and fifty-five percent (55%) speech or language

impaired. '

Additionally, sixty-nine percent (69%) reported that they are prepared to
accommodate learning disabled students; but only 48% and 41%, respectively,
responded that they are prepared to accommodate students with mental or
emotional impairment or the traumatic brain injured.

Finally, while 86% of the colleges reported that they are prepared to
accommodate students who are mobility impaired, only 15 colleges {52%)
reported that they are prepared to accommodate multi-handicapped individuals.

Responses by three colleges to the “other” category included those prepared to
accommodate substance abusers and the economically disadvantaged {which 1is
true of most community colleges in Michigan).

In the area of English as a Second Language, eighteeen collepges (62%) reported
they they are prepared to accommodate students whe desire to enroll in

English as a Second Language courses.

QUESTION 7:

Are your institution's developmental education services available only to
students who tested as needing developmental assistance?

Finding:

Only one out of 29 colleges reported that developmental education services are
available only to students who tested as needing developmental assistance.

QUESTION 8:

Individuals responding to the survey were asked to use the Michigan
Community College Activities Classification Structure (ACS 6} codes 1.51,
1.52, 1.53, and 1.54 to report their developmental course offerings, in
addition to all courses identified in the remedial /supportive study column,
with a (R) or a (B}, or other courses identified as developmental but not
listed under any previous code. The purpose of this reguest was to compare
what individual developmental committee members reported as developmental
against that reported by the institution's official ACS 6 contactl person.

Finding:

An analysis of developmental course offerings submitted by developmental
committee members completing the survey at individual celleges yielded
consistent data regarding what was interpreted to be developmental in the

traditional content areas of reading, writing, math computation, algebra, and

science. The greatest variance was noted in the developmental course listings

13
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submitted by the ACS 6 contact persons at six institutions, or from 21% of the
colleges. Questionable courses submitted for consideration included Culinary
Terminology, Appliance Repair I and II, Organic Biochemistry, Psychology 100,

and Jazz Seminar, to name but a few.

Within the developmental course listings, institutions varied widely in the
ACS 6 code assigned to identical content area courses. Fifteen colleges (52%)
did not list all of their developmental course listings under the ACS 6 codes
for Developmental and Preparatory Instruction: 1.51 (Courses Offered in the
Traditional Classroom Setting), 1.52 (Courses Offered in a Setting Other Than
the Traditional Classroom [Learning Labs, Self-Paced Instruction, etc.]), 1.53
(Career Guidance and College Orientation), and 1.54 {(Tutorial Instruction).

UESTION 9:

Please identify the number of students by race and sex who tested as needing
remediation in one or more developmental area during Fall term, 1988.

Finding:

This question was difficult for a number of colleges to answer because of the
variance in mandated testing policies across institutions (see Question 4,
Finding), the decentralized nature of developmental activities in most
colleges, and current data limitations. Despite the time constraints of the L
survey, an effort was made to contact colleges that submitted no data. As
necessary, the deadline was extended to accommodate colleges which thought
they could retrieve the requested data if they manually examined their data or

wrote @& new computer program.

Although 100% participation was eventually achieved, not all colleges were
able to submit data in every category as requested. As noted in Table 1,
Alpena, Jackson, and Monroe County Community Colleges and Northwestern
Michigan College were unable to classify developmental needs on the basis of
sex or race. Gogebic, Henry Pord, Muskegon, and Wayne County Community
Colleges and Southwestern Michigan College were unable to classify
developmental needs on the basis of sex, race, or developmental activity.
Finally, North Central Michigan College did not test students in Fall, 1988.

A tabulation of the data in Table 1, revealed that 52,473 individuals tested
as needing remediation in one or more developmental area: 13,357 in reading;
11,723 in writing; 10,801 in math computation; 7,638 in algebra; 74 in
science; and 8,880 in other developmental areas.

As analysis of the data in Table 1, revealed that, overall, women tested as
needing remediation across all developmental areas slightly more than men,
except in the content area of math, where women accounted for 60% of the
students who tested as needing remediation. An exception to this overall
finding for women relates to the developmental education needs of Asians.
the areas of reading, writing, and algebra, more Asian males tested as needing
remediation than females. Only in the area of math computation did more
females test as needing remediation than their male counterparts.

In
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QUESTION 10:

Provide an enrcllment summary of students by age who tested as needing
remediation in one or more developmental course during Fall term, 1988.

Finding:

As noted in Table 2, ten colleges were unable to provide age data on students
who tested as needing remediation in one or more developmental course:

Alpena, Gogebic, Henry Ford, Jackson, Monroe County, Muskegon, and Wayne
County Community Colleges and Lake Michigan, North Central Michigan, and
Northwestern Michigan Colleges. However, of the nearly two-thirds which were
able to supply the age of students who tested as needing remediation and which
reflect urban, suburban and small rural colleges across the state, the
following findings are noted:

more than one-half (61%) of the students who tested as needing
to improve their academic skills were of the traditional
college-going age, 17 through 21;

- 20% were between the ages of 22 and 29;

- 13% were between the ages of 30 and 39, and

- 6% were over the age of 40.

What the findings suggest is that academic underpreparedness of traditional
college-going age students is a widespread concern. Since more than one-half
of all community college students are older than 25, the testing data suggest
that students under 21, although fewer in number, are in greater need of
preparation for collegiate work. Naturally, some older sfudents may have
missed testing because of evening and off-campus enrollments. Even so, the
need for developmental education efforts appears to be a graver issue for

students under the age of 25.

QUESTION 11:

Please identify the number of students by race and sex who enrolled in one
or more developmental course during Fall term, 1988. Note: Students may be

counted more than once.

Finding:

As noted in Table 3, enrollments in developmental courses during Fall term
1988 totalled 38,178. Enrcllments are lower than documented need
{particularly considering that some students tested in prior years may take a
developmental course later) and show a greater emphasis on writing (11,500)
than on math (8,946), reading (7,469), or algebra (5,925). It is important to
note that less than one-half the community colleges have any policy of
mandatory placement based on testing (see Question 4, Finding). However,
students testing low in writing skills are most likely to face mandatory
placement, since 14 of the colleges (48%) require placement specific to

writing ability.
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QUESTION 10:

PROVIDE AN ENROLLMENT SUMMARY OF STUDENTS BY AGE WHO TESTED
AS NEEDING REMEDIATION IN ONE OR MORE DEVELOPMENTAL AREA.

FALL TERM, 1988
AGE MEN WOMEN
UNDER 18 324 298
18-19 3720 40643
20-21 2030 1838
22-24 1007 1085
25-29 836 1172
30-34 542 999
35-39 349 724
40—49 229 634
50—64 56 156
65 AND OVER 18 30
AGE UNKNOWN 515 776 -
TOTAL STUDENTS 9,626 11,755 '

GRAND TOTAL: 21,381

No data received from: Alpena; Gogebic; Henry Ford; Jackson:
Lake Michigan; Monroe; Muskegon; North Central;
Northwestern; Wayne
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Similar to the gender finding regarding those that tested as needing
renediation, overall more females enrolled in all developmental areas, with
the exception of Asian and Native-American females who enrolled slightly less
than their male counterparts in the areas of reading, writing, algebra,
science, and other and algebra, science, and other, respectively.

The content of developmental courses that students enrclled in goes beyond the
basic skills to include study skills, critical thinking skills, and career
awareness and/or ‘the personal life skills needed to succeed in a collegiate

environment.

Finally, as noted in earlier questions, not all colleges were able to supply
all data as reqguested. -As noted in Table 3, Jackson Community College was
unable to classify developmental enrollment on the basis of sex and race.
Mid Michigan Community College and North Central Michigan College were
unable to classify developmental enrollment on the basis of sex, race, or

developmental activity.

QUESTION 12:

Please provide an enrollment summary of students by age who enrolled in one or
more developmental course during Fall term, 1988.

Finding:

As noted in Table 4, seven colleges (24%) were unahle to provide age data on
students who enrolled in one or more developmental course: Alpena, Gogebic,
Jackson, Mid Michigan, and Monroe County Community Coclleges, and Lake Michigan
and North Central Michigan Colleges. However, of the 22 colleges {76%) that
were able to supply the age of students who enrclled in one or more
developmental course in Fall term, 1988, the following findings are noted:

one-half {50%) of the students who enrolled in one or more
developmental course to improve their academic skills were of the

traditional college-going age, 17 through 21;
- 26% were between the ages of 22 and 29;
- 16% were between the ages of 30 and 39, and

-~ 8% were over the age of 40,

What the findings reinforce is that the need for developmental education
efforts appears to be a graver issue for students under the age of 25,

ASSESSMENT METHODS

QUESTION 13:

Do you use standardized tests?
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TABLE 4

QUESTION 12:
PROVIDE AN ENROLLMENT SUMMARY OF STUDENTS BY AGE WHO
ENROLLED IN ONE OR MORE DEVELOPMENTAL COURSE.
FALL TERM,1988
AGE MEN WOMEN SEX UNKNOWN
UNDER 18 | 124 256
18~19 3394 3731
20-21 - 2324 2130
22-24 1488 1592 5
25-29 1235 1873 8
30-34 779 1567 8
35-39 476 1096 5
4049 358 1015 12
. 5064 89 263 2
65 AND OVER 51 55 5
AGE UNKNOWN 177 325
TOTAL STUDENTS 10,495 13,903 47
GRAND TOTAL: 24,445

No data received from: Alpena; Gogebic; Jackson; Lake
Michigan; Mid Michigan; Monroe; North Central
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Finding:
All 29 community colleges reported that they use standardized tests.

UESTION 14:

If YES, check all that apply: ASSET (check components used), College Board
MAPS (Multiple Assessment Programs and Services), Cocllege Board CLEP {College
Level Examination Program)}, Standardized Reading Test (list names), T.0.E.F.L.
(Test of English as a Foreign Language), Other (specify).

Finding:

An examination of Table 5, reveals that most colleges use two or more tests
as a basis for establishing developmental needs. The ASSET test of American
College Testing was the most frequently reported test in use by 23 colleges
(79%) in 1989. In 1988, twenty-two colleges {76%) reported using ASSET. The
ASSET test is designed to "direct students to appropriate programs and campus

resources"” .

As 1llustrated in Table 6, the ASSET components reported to be used most often
were:

- Reading Skills - in 22 colleges {76%)
Numerical Skills - in 22 colleges (76%)
Writing Skills - in 21 colleges (72%)

Advanced Mathematics in 14 colleges (48%)

Elementary Algebra in 14 colleges (48%)
Intermediate Algebra in 13 colleges (45%)
College Algebra - in 12 colleges (41%)
Geometry - in two colleges (7%)

Additionally, the following tests were reported to be used to assess students’

developmental needs:

Other (see Table 5) -~ in 16 colleges (55%)

T.0.E.F.L. - - 1in 14 colleges (48%)

{Test of English
as a Foreign Language)

College Board CLEP - in 11 colleges (38%)

Standardized Reading - in 11 colleges (38%)
Test (see Table 5)

College Board MAPS - in four colleges (14%)
(Multiple Assessment
Programs & Services)

Table 7 identifies "Other Standardized Tests” and "Standardized Reading Tests"
and the number of colleges which reported using them.
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QUESTION 14:

- CHECK ALL STANDARDIZED TESTS USED.
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QUESTION 14:

CHECK ALL STANDARDIZED TESTS USED. {CONTINUED)
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2 B2 BRI R R
sppoys o | B | &
owsiow | B N B 8| @) &
jejol
8 Y A Al 31 8
aloysisam | . e
SUAEM Y 5 b
meusgysep, | .. ol s
e s x|l x| =i x| %
LI9ISamMyINog sl s "
BID|00LD
yesjooyosg o el s
pueped ® P
UIBISBMLLON " v o
[enuan YUoN " X,
uobeysnpy v "
0
HOW ® >
®
L{eojuow
eoiuop | ~ x sl %
uebiyo
IOIN PIN o o
- o o B P =
w o w & 7 2
[72] < —t [ - -—
N = O g w O
< 5 TP £ O
fs o -] *
8§ 2 § ©
o] ﬁ o
L) g o)
(=]
g 2 38
T 2 B
O © &
R )
|y
<
w

24




QUESTION 14:

SUBSETS OF ASSET

TABLE 6
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(CONTINUED)

TABLE 6
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QUESTION 14:
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TABLE 7

OTHER STANDARDIZED TESTS

‘ Michigan Test (Henry Ford, Keliogg, Washtenaw,

Wayne)

Toledo Chemistry Test (Henry Ford, Lansing,
Muskegon}

ACT scores (Mott, North Central)

Strong Campbell interest Inventory (Alpena)
Career Assessment Inventory {Alpena)

H Test of English Language Proficiency (Mott)
TASK - Numerical Skills (Gogebic}

TASK - Elementary Algebra (Gogebic)

SAT Elementary Algebra (Henry Ford)
in-house writing sample (Jacksoﬁ)

Barnell Loft (Kalamazoo)

MI English Test (Kalamazoo)

McGraw Hill (Kalamazoo)
Adult Basic Education Test (Kalamazoo)

Pre-admission exam (nursing applicants) (Kirtiand}
Advanced Placement Exam {Lansing)

Collage English Placement Test (Lansing)

U of M English Placement Test (Lansing)

Math Association Placement Tests {Lansing)
C.P.P. (Muskegon)

Scott Foresman (St. Clair)

Other -- not specified (Monroe)

STANDARDIZED READING TESTS

Nelson-Denny
(Alpena, Mott, Grand Rapids, Henry Ford,
Klrﬂand Macomb, Muskegon, St. Clair, West

Stanford E)lagnostnc Reading Test
(Lansing, Mid Michigan)

Reading Progress Scale
(Lansing)

California Phonics Survey
(Lansing)

Degrees of Reading Power

(Schooicraft) 27



UESTION 15:

Do you use cocllege-developed tests?

Finding:

As Graph 6, illustrates, fifteen (52%) of the 29 community colleges reported

using college-developed tests.

QUESTION 16:

1f YES¥*, check in which subject areas:
advanced mathematics, elementary algebra, intermediate algebra, college
algebra, geometry, science (specify), and other (specify for what purpose).

Finding:

Table 8 reports, by college, the subject areas where college-developed tests
An analysis of this Table indicates the following levels of use of

are used.
college-developed instruments:

Content Area

Writing

Reading

Math Computation
Advanced Mathematics
Elementary Algebra
Intermediate Algebra
College Algebra
Geometry

Science

Other

QUESTION 17:

Do you use other methods to identify students who need developmental

education?

Finding

Twenty-eight colleges (97%) reported that they use other methods to identify
students who need developmental education.

QUESTION 18:
If YES, check all that apply.

writing, reading, math computation,

Number of Colleges

Percent of Colleges

b

O e ok O WO N W
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45%

%
31%
17%
14%
14%
10%

3%

3%
21%



GRAPH 6

QUESTION 15&:

DO YOU USE COLLEGE-DEVELOPED TESTS?

No
(14)

Yes
(15)

Yes; Alpena, Gogebic, Grand Rapids, Highland Park, Jackson,
Kalamazoo, Kirtfand, Lake Michigan, Lansing, Monroe,
Mott, Muskegon, St. Clair, Washtenaw
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Finding:

Methods of Identifving Percent of Ccileges
College Instructor/Counselor Referral 97%
student Referral 87%
Transfer Record 66%
High School Record 62%
ACT Scores 52%
Business/Industry Referrals 52%
SAT Scores 38%
*Other 28%

*A complete listing of other methods appears below Graph 7.

QUESTION 19:

Of the methods you use from the previous lists, are there any with which s
are dissatisfied? (Please explain.)

Finding:

in contrast to concerns raised by 14 colleges (48%) in 1988, only three
colleges (10%) reported that they were dissatisfied with any of their camrent
assessment methods. Their comments focused on institutional c¢oncerns ani the

ASSET test:

Institutional: "We need to close loopholes for students. who slip
through and do not take ASSET."
"pegting effort is not sufficiently unifizd across

programs.”
ASSET: *AGGET 1s not diagnostic.”

“There are problems with the reading skiils and
language usage tests on the old versicun »f ASSET.™

*ASSET cut-off scores”

SERVICES/ACTIVITIES

UESTION 20:

Do you conduct student agssessment?

Finding:

Twenty-nine colleges (100%) reported that they conduct student.uassessmest.
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GRAPH 7

QUESTION 18:

METHODS USED TO IDENTIFY STUDENTS WHO NEED DEVELOPMENTAL EDUCATION.

College instructor/
counselor refeiral (28)

Student referral (24)

Transfer record (19)

High scheol record {18)

ACT scores {15)

Business/Industry
referrals (15)

SAT scores (11)

Other (8}

17% (5) Community/state agency referrais
(Aipena, Lansing, Mid Michigan, St. Clair,
Washtenaw) ,

3% (1) College academic records (Alpena)
3% M From writing sample (Kirtland)

3% (1) Other colleges/universities referrals
(Lansing)

3% {1) Student Piacement Inventory (Mid Michigan)
3% (1) Special needs student (Oakland)
3% () Financial aid referrals (Oakland)
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UESTION 21:

If YES, what types of assessEent do you use? Check all that apply and provide
the percentage {%) of students from the total enrolled in the institution who

receive these services.

Finding:

Colleges were asked to provide the percentage of students who receive the
following types of assessment, since the developmental advisory copmittee
acknowledged that while these services are provided at most colleges, not all
students receive these support services: academic assessment {e.g., formal
testing), interest and career assessment, individual assessment (i.e.,
personal counseling)., specialized assessment (e.g., handicapped), and
Prescription for Assistance.

An analysis of data across colleges revealed great variance in the reported
percentage of students served and for this reason extreme highs or lows were
eliminated from the analysis, except in the category of "prescription for
Assistance" where responses were equally divided between exireme highs and

lows.
Percent Receiving

services {From Total

Number of Collepes Enrolled in Institutjogl
Academic Assessment 25 68%
(e.g., formal testing)
interest and Career 23 15% il
Assessment
Individual Assessment 21 28%
(i.e., personal
counseling)
Specialized Assessment 14 2%

(e.g.. handicapped)

prescription for Assistance 9 2%-74% {Range)

UESTION 22:

What type of student assessment takes place within developmental reading,
math, and writing courses to confirm appropriate student placement?

Develogmental Reading:

Administratibn of a standardized diagnostic reading test was the most commonly
reported assessment that takes place within developmental reading classes.
The Nelson-Denny reading test was the most freguently reported test instrument
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(12 colleges). Respondents also reported using the following standardized
tests: Barnell Loft, Botel Diagnostic Reading Test; Cloze, Degrees of Reading
Power: Gates MacGinite, Word Opposites Test; Slosson, Oral Reading Tests; and

Standard Diagnostic Form A.

The second most common method of assessing students within developmental
reading classes were informal methods: reading assignment given to further
screen level of ability, entry form (self-report) with writing sample,
individual conference, informal vocabulary test, student work, and oral

informal inventory.

Developmental Math:

Institutional or informal math tests were the most commonly reported
assessment methods that take place within developmental math classes.
Respondents also reported using the following assessment methods:
standardized math test, class assignment given to further screen level of
ability, progress throughout the course, and student work.

Developmental Writing:

A writing sample was the most frequently reported assessment method used
within developmental writing classes, followed by institutional and
standardized tests: English Division Diagnostic Test, Michigan Test in
English as a Second Language, and diagnostic spelling and vocabulary tests.

QUESTION 23:
Do you have 2 system for monitoring student progress across developmental
areas?

Finding:

As Graph 8 illustrates, thirteen colleges (45%) reported they have a systenm
for monitoring student progress across developmental areas.

QUESTION 24:

If YES, in what developmental subject areas does monitoring take place?
Check all that apply and provide the percentage (%) of students from the total
enrolled in the institution who receive these services.

Finding:

Fifteen colleges did not answer this question, which suggests that either
respondents did not understand the meaning of the word "monitoring,"” have not
dealt with this concern in a systematic manner, or may not be engaging in the
practice of monitoring students' progress in developmental subject areas.
Taking the latter possibilities into consideration, the following findings

are noted:
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GRAPH B

QUESTION 23:

DO YOU HAVE A SYSTEM FOR MONITORING STUDENT PROGRESS?

Yes
(13)

(16)

Yes: Bay de Noc, Mott, Grand Rapids, Highland Park,
Jackson, Kellogg, Lansing, Muskegon, St. Clair,
Schoolcraft, Southwestern, Wayne, West Shore
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- 13 colleges (45%) reported that monitoring occurs in reading;

- 13 colleges {45%) reported that monitering occurs in writing;

- 13 colleges {45%) reported that monitoring occurs in math computation;
- 8 colleges (28%) reported that monitoring occurs in algebra;

- 5 colleges (17%) reported that monitoring occurs in science;

- 5 colleges (17%) reported that monitoring occurs in “other"

developmental areas.

UESTION 25:

what skill areas are included in developmental education? Check all that
apply: literacy (0O-sixth grade), high school completion, G.E.D. preparation,
basic skills (reading, writing, math), study skills (e.g., note taking, test
taking), critical thinking/reasoning skills, technology literacy (to bridge
the gap between basic skills and machine-specific training), employability
skills, 1ife survival skills (e.g., orientation to college life, other

affective components), other (specify).

Finding:

As iliustrated in Graph 9, basic skills (97%) and study skills (97%) were the
most frequently cited skill areas jpcluded in developmental education,
followed by the skill areas of critical thinking {62%), employability skills

(55%), and technology literacy (24%).

While 12 colleges (41%) reported that literacy (0-sixth grade) is included
in developmental education, only ten colleges (35%) reported that they
are prepared to accommodate students with these skill deficiencies (see

Question 6).

A small number of institutions also noted that the following skills areas are
included in developmental education: G.E.D. preparation, high school
completion, English as a Second Language, personal writing problems, and
developmental accounting. Individual college responses are contained in

Table 8.

QUESTION 26:

What percent (%) of instruction in developmental education is delivered:
in traditional classroom settings; paired courses; learning assistance
centers; computer-assisted instruction; individualized learning 1ab;
one-to-one individualized instruction; competency-based instruction;
combination of classroom, assistance center, and tutoring; supplemental

instruction, other?

36




QUESTION 25:

GRAPH 9

WHAT SKILL AREAS ARE INCLUDED IN DEVELOPI&ENTAL EDUCATION?

Basic Skills
(28)

Study Skills
(28)

Critical Thinking
(18)

Employability Skills
(16)

Technology Literacy

B

7%

@)

Literacy 0-6th grade
(12)

GED Preparation
(3)

High School
Compietion

()

Other
{3}

7% (2)
3% (1)
3% (1)

29

B 41%

i ) I t 1

5 10 15 20 25

English Second Languagse (Jackson, Lansing)
Personal Writing Problems (Jackson)
Developmental Accounting {Mid Michigan)
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Finding:

The three most reported delivery systems used in developmental education by
21 colleges (72%) were as follows:

- computer-assisted instruction;
~ one-to-one individuallzed instruction, and
- combination of classroom, assistance center, and tutoring.

The colleges also reported the following percentage of delivery systems, in
descending order of frequency:

Number of Percent of

Delivery System Colleges Colleges
- Individualized Learning Lab (non- 20 69%
computerized)
- Traditional Classroom Setting (whole-group 19 66%
instruction with students of gimilar
academic achievement levels)
- Learning Assistance Center 16 21%
- Traditional Classroom Setting (whole-group 15 52%
instruction with students of dissimilar
academic achievement levels)
- Paired Courses 6 21%
- Supplemental Instruction (model students 5 17%
attend high risk courses and conduct
small group sessions afterward)
- Other (telecourse, tutor-facilitated 3 10%

study groups, mentoring)
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QUESTION 27:

what academic support services are used to meet the needs of students in
developmental education? Check all that apply and provide the approximate
percentage (%) of students needing services who receive them.

Finding:

The three most frequently reported academic support services used to meet the
needs of students in developmental education were ongoing, traditional student

support services:

Academic_Support Service Percent of Colleges

- Academic counseling - 98%

- Support services for the handicapped - 90%

- (Career Planning - B86%

Academic support services traditionally associated with developmental
education were reported in use by the following percentage of colleges: .

Academic Support Service Percent of Colleges

- peer tutoring, program specific - 83%
- Computer-assisted instruction -  T76% _
- Feedback to faculty regarding institution's - 69%

efforts with developmental students
- Feedback to faculty regarding individual - 69%

"student progress
- Student intervention activities - 66%

{(e.g., intrusive advising)
- professional tutoring, general -  48%
7

- Linkage between deveopment support activities - 41%

and the instructional objectives

of non-developmental courses
- professicnal tutoring, program specific - 41%
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A comparison of the above findings against those from last year show that
feedback to faculty regarding the institution's efforts with developmental
students has increased by one college, to 20 colleges. Importantly, feedback
to faculty regarding individual student pregress increased by four colleges,

to 20 colleges.

However, the number of coclleges reporting that linkage occurs between
developmental support activities and the instructional objectives of
non-developmental courses decreased by three colleges, to 12 colleges. In
light of abundant research that demonsitrates a necessary link between
academic support services and the general school curriculum as a means to
maximize student outcomes, colleges would be well advised to carefully

examine their Institutional response to this gquestion.

ORGANIZATIONAL STRUCTURE

UESTION 28:

Do you have a formal developmental education program? If YES, please give the
administrative title(s) of the individual(s) who administer it.

Finding:

Fourteen colleges, or almost one-half {48%), reported that they have a formal
developmental education program. The most frequently given administrative
title of an individual who administers a formal developmental education
program was Dean of Liberal Arts and/or General Studies, followed by the Deans

of Instruction and/or Student Services.
Other administrative titles-reported:

- Director, Student Success Center

- Basic Skills College-Wide Coordinator

- Director of Tutorial Services

— Student Support Center Coordinator/Counselor
- Instructicnal Support Coordinator

~ Counselor/Assessment Director

~ Assistant Dean of Math and Computer Science
-~ Chair, Remedial/Developmental Studies

- Coordinator of Developmental Studies

- Developmental Skills Coordinator

- Coordinator of Academic Enrichment Services
- Coordinator of Academic Support

- Director of Personalized Achievement Lab
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UESTICN 29:

What percent (approximate) of your developmental program or activities is
centralized or decentralized in assessment, placement, instruction, tutorial
services, administration, and evaluation?

Finding:

Although 23 colleges (79%) attempted to answer this question, not all colleges
supplied percentages for each category. Listed below are the overall findings
for each category, which reflect an institutional response of 75% or greater
regarding the approximate percentage of developmental program or activities
that are centralized or decentralized.

Centralized Decentralized

Percentage of Percentage of

Program or Number of Program or Number of

Activities Colleges Activities Colleges
Assessment T0% 18 30% T {23)
Placement 45% 9 55% 11 {20)
Instruction 30% 7 70% 16 {23)
Tutorial Services 60x 12 40% 8 (20)
Administration 40% 8 60% 12 (20)
Evaluation 22% 4 78% 14 (18)

As reflected in the findings above: assessment is centralized in 70% of

the colleges that responded; placement efforts vary across colleges; and
instruction is generally decentralized, while tutorial services are more
often centralized. Across 20 colleges, administration of developmental
programs or activities was more often reported as decentralized. Evaluation
efforts were reported to be decentralized in over 75% of the 18 colleges that

supplied data for this component.

UESTION 30:

If you do not have a formal developmental education program at your
institution, what best describes your institutional efforts?

Finding:

Nearly one-half of the colleges (14) that reported that they do not have a
formal developmental education program described their developmental
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activities as "decentralized activities administered or monitored by more
than one individual.“ Only one college reported their developmental
activities to be a "centralized set of developmental activities administered

or monitored by more than one individual."”

UESTION 31:

Developmental Education Assistance is offered through which program/service
areas? (Check all that apply.)

As 1llustrated by Graph 10, developmental education assistance can be
found in a variety of locations throughout a college. The most frequently
reported program/service areas in which it is offered are listed below:

Program/Service Area Percent of Colleges
Math Department 88%
Student Affairs/Student Support Services 83%
English Department 79%
Academic Support 76%
Learning Assistance Center 72%

QUESTION 82:

Where are your developmental activities conducted {check all that apply):
on campus, off-campus sites, local school districts, area vocational centers,
employer work sites, community center, via telecommunication systems, mobile

units, other (explain)?

Finding:

Ninety-seven percent (87%) of the colleges reported that developmental
activities are conducted on campus, in addition to almost three-fourths (72%)
that reported that developmental activities are held off-campus as well.

As shown by the listing on page 46, community colieges conduct developmental
activities "in the community," in local school districts, area vocational
centers, at employer work sites, in community centers, at extension sites, in
correctional facilities, through telecommunication systems, and even within

mobile units.

DESTION 33:

When is devélopmental ipstruction available (supply time periods)?

Finding:

Colieges were asked to supply the time periods during which classes, labs,
and tutoring are available on weekdays, during the evening, and on Saturday
and Sunday. An analysis of data indicated the fcllowing:
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QUESTION 31:

GRAPH 10

DEVELOPMENTAL EDUCATION ASSISTANCE IS OFFERED THROUGH WHICH
PROGRAM/SERVICE AREAS? 7

Math Department (25)

Student Atfalrs/Student
Support Services (24)

English Department (23)

Academic Support (22)

Learning Asslstar-'nce

Center (21}

Other (9)

Education Department (1)

OTHER:

10%

7%
3%
3%
3%
3%

3)

(2)
(1)
M
)]
M

Reading Department/Center {Jackson, St. Clair,
Washienaw)

Academic Development Center (Mott, Macomb)
Liberal Arts Division Center (Highland Park)
Developmental Studies Department (Kirtland)
Office of Instruction {Schoolcraft)

Not available/appiicabie {North Central)
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QUESTION 32:

WHERE ARE YOUR DEVELOPMENTAL ACTIVITIES CONDUCTED?

38%

28%

14%

14%

10%

10%

7%

3%

3%

(11)

(8)

(4)

(4)

(8)

(3)
(2)
(1)

(1)

OFF-CAMPUS LOCATIONS

Employer work sites
{(Alpena, Mott, Gien Oalks, Henry Ford,
Kalamazoo, Kellogg, Lake Michigan, Lansing,
Schaoolcraft, Washtenaw, Wayne)

Local schooi districts :
(Bay de Noc, Mott, Glen Qaks, Gogebic,
Kaiamazoo, Kellogg, Lansing, Schooicraft)

Community centers
(Delta, Gogebic, Kalamazoo, Keliogg)

Extension sites
(Kalamazoo, Monrog, St. Clair, Washtenaw)

Area vpcationai centers
(Glen Oaks, Lansing, Schoolcraft)

Correctionat facilities
(Kirtland, Montcalm, Muskegon)

Telecommunications systems
(Deita, Mott)

Mobile units
{(Kalamazoo)

Not applicable
(North Central)
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Classes:

Labs:

Tutoring:

Seventy-four percent of daytime classes begin at 8:00 a.m. and
end by 5:00 p.m. The majority of evening classes begin at
6:00 p.m. and end between the hours of 9:30 and 10:00 p.m.
Five colleges offer classes on Saturday: Kalamazoo Valley,
Kellogg, Lansing, Schoolcraft, and Washtenaw. Lansing was the
only college to report all-day classes on Saturday.

Weekdays, seventy-one percent (71%) of the labs begin by

8:00 a.m. and end by 5:00 p.m. Five colleges reported that

their labs remain open throughout the day and into the evening
hours. Generally, colleges reported that their labs open for
evening classes by 6:00 p.m. and close between the hours of 9:30
and 10:00 p.m. Four community colleges reported lab hours on

the weekend: Lansing, St. Clair, Schoolcraft, and Washtenaw.

st. Clair was the only college to report all-day lab availability

on Saturday and half-day on Sunday.

Weekdays, eighty-four percent (84%) of tutoring activities were
reported to begin by 8:00 a.m., while 86% were reported to
conciude by 5:00 p.m. Most evening tutoring was reported to
begin not later than 6:00 p.m., with 45% of tutoring activities
concluding before 9:00 p.m., and 55% concluding by 10:00 p.m.
Hiighland Park, Lansing., Monroe, Schoolcraft, and Wayne County
reported tutoring activities on Saturday, with 80% of the
colleges beginning at 9:00 a.m. and concluding not later than

2:00 p.m.

QUESTION 34:

what is the approximate percentage of students enrolled in developmental
courses who attend in the evening?

Finding:

Twenty-three colleges answered this guestion, with the following results:

- elght colle
in developmental courses attend in the evening:

- ten co

five colleges (22%) reported that 10% or less of their students who
enrolled in developmental courses attend in the evening;

ges (35%) reported that 15-20% of their students who enrolled
and

lleges (43%) reported that 27% or more of their students who

enrolled in developmental courses attend in the evening.

Schools that reported the largest percentage of students who enroll in
developmental courses in the evening inciude:

Kellogg Community College 27.3%
Lake Michigan College 35.0%
40.0%

Macomb Community College
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Mid Michigan Community College 40-50.0%

Monroe County Community College 48, 0%
Montcalm Community College 33.0%
North Central Michigan College 50.0%
Qakland Community College 60.0%
Schoolcraft College ) 35.0%
West Shore Community College 30.0%

The fact that ten (35%) of Michigan's community colleges enroll more than
one—-third of their developmental students in the evening raises important
questions regarding the level of student support services available to

evening students.

UESTION 35:

What is the vehicle for communication across developmental areas (e.g., staff
meetings, departmental updates, interdepartmental meetings, informal)?

Finding:

Meetings (staff, department, divisional, deans, “College Basic Skills") and
informal communication were the two most frequent responses.

QUESTION 36:

How would you describe communication among those who provide developmental
services/courses (e.g., continuous, not consistent, needs improvement)?

Finding:

Thirty-three responses were received from 27 colleges (93%). Slightly more
- than one-half {52%) of the responses described communication as continuocus,
while 36% of the responses suggested that communication needed to be improved
between departments and reinforced across disciplines. Four colleges (12%)

noted that communication was not consistent.

QUESTION 37:

What are the institutional goals for developmental curriculum?

Finding:

The most frequently reported goal was "to prepare student to succeed in
college-level course work." Henry Ford, Jackson, Mid Michigan, Monroe County,

and Montcalm Community Colieges did noi provide institutional responses. In
preparing students to succeed in college-level coursework, the following

goals were alsc noted by survey participants:

- basic skills assessment;
- proper student placement;
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- to integrate reading/writing/mathematics into a well coordinated

progranm;
- to help students become proficient in reading, writing, and math;

- to bring traditional and non-traditional students to & state of
academic readiness for certificate and associate degree coursework,
employment needs, or personal interest; to respond to students'
changing developmental needs with reasonable accomodations for special
needs in learning or physical capacity (Kellogg Community College};

to update skills necessary toc function in this highly technical world;

- comprehensive student support system;
- to empower students to function independently;

- +to survive coliege courses; and
- graduation,

QUESTION 38:

Which individuals are responsible for writing/determining/creating your
developmental curriculum? (Explain)

Finding:

Forty-two responses to this question were received. Forty-three percent

(43%) of the respondents named faculty as the individuals most responsible for
writing/determining/creating the developmental curriculum, followed by
administrators (38%), committees/departments (17%), and finally, support

gtaff (2%). It is of interest to note that support staff were mentioned only

once, as was the dean of occupational education.

INSTITUTIONAL POLICIES AND PRACTICES

QUESTION 39:

Do students need to pass prescribed developmental coursework before they can
enrcoll in college-level coursework?

As illustrated by Graph 11, in 52% of the colleges, students do not need to
pass prescribed developmental coursework before they can enroll in college-
level coursework. One-third of the colleges reported that students do need to
pass prescribed developmental coursework, while three colleges reported that
this policy varies across developmental areas. One college reported that this

concern is not applicable to their institution.

QUESTION 40:

How much credit is allowed from developmental courses toward the completion of
the following certificates or degrees (specify)?
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GRAPH 11

QUESTION 39:

DO STUDENTS NEED TO PASS PRESCRIBED DEVELOPMENTAL COURSEWOI:

THEY CAN ENROLL IN COLLEGE-LEVEL COURSEWORK?

Not applicable (1)
Yes, some/no, others |

[
-

No
(15)
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Finding:

Data analysis revealed considerable variances across institutions in how
much credit is allowed from developmental courses toward the completion of
certificates or degrees. These variances are noted below, followed by a
synopsis of general commentary that was also submitted.

. 'Number Amount of
Certificate/Degree of Colleges Credit Allowed

Associate in Business Administration 1 9 credits
Associate in General Studies 1 15 credits

1 30 credits

2 All/Cpen
Associate in Arts/Fine Arts/Liberal Arts 2 0 credits

1 6 credits

3 g credits

1 12 credits
Assoclate in Science 1 D credits

1 6 credits

2 9 credits

1 0-12 electives
Associates 1 12 credits
Certificate 2 0 credits

1 0-5 credits

: 1 All

Machine Tool 1 3 credits
All Degrees 1 12 credits
Elective Credit 2 6-8 credits

4

No Credit

General Comments

- varies by curricula. (five colleges)

- As long as degree requirements completed, all credits count. {one
college)

- Below 100 level courses do not fulfill requirements on degree. . (one
college)

- Not applicable. (two colleges)

- No current policy. (one college)
After January 1990, no program will have a developmental course that

counts toward meeting a degree requirement. {one college)
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QUESTION 41:

Does a student's G.P.A. include credit earned in a developmental course?
Check only one: yes; no; it is a department's prerogative to include it;
a limited number of credits are included; none of the above (please explain).

Finding:

As illustrated in Graph 12, twenty-one colleges (72%) reported that a
student’'s G.P.A. (grade point average) includes credit earned in a
developmental course, cne more college than last year. Curiously, the number
of colleges that do not include credit earned in a developmental course when
computing a student's G.P.A. had declined by two colleges, to only nine in
1989. However, Kirtland Community College noted that a recommendation to not
count developmental course grades in G.P.A. is pending and will probably be

implemented by Fall 1850,

Among other colleges that presently do not include credit earned in a
developmental course in a student's G.P.A., Montcalm Community College noted
that their developmental courses are pass/fail, while both Kellogg Community
College and Northwestern Michigan College reported that certain developmental
courses are for credit and others are not for credit. It appears that
developmental courses taken for credit or those in which letter grades are

given are included in a student's G.P.A.

QUESTION 42:

What percentage of total college revenue is used to support student
assessment, advisement, instruction, and support services for developmental
education efforts at your institution? (Please use your bgst Jjudgement and

record your responses vertically.)

Finding:

This question was asked to determine the level of institutional support for
developmental education activities. While 20 colleges (67%) responded,
answers from only 16 colleges (55%) were usable. The most often cited
reason for not answering this question as asked was that, "services are so
interrelated with other services that it is impossible to analyze with any
degree of accuracy”. Therefore, the following findings are limited to the

responses recelved from 16 colleges (55%).

1. The majority of student assessment revenue (93%) 1s derived from
institutional operations. Henry Ford Community College was the
sole exception in noting that 50% of their student assessment
revenue is derived from business/union contracts.
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2. The majority of student advisement revenue (90%} is derived from
institutional operations. Only two colleges reported that 45% or
more of student advisement revenue is generated from federal/state

or other revenue sources.

3. The majority of developmental instruction revenue (92%) is derived
from institutional operations. The exceptions to this finding
include one college that reported 30% of its developmental
instruction revenue coaing from federal/state or other revenue
sources, and one college that reported 90% of developmental
instruction revenue coming from business/union contracts.

FACULTY AND STAFF

QUESTION 43:

List the job titles of those individuals employed in the delivery of
developmental instruction and services {i.e., faculty, staff,
paraprofessionals, peer tutors, professional tutors} and indicate the
number of full- and part-time staff included within each title.

Finding:

Part-time peer tutors (633) were the individuals mentioned most often as
employed in the delivery of developmental instruction and services, followed
by part-time faculty (491) and, to a much lesser degree, full-time faculty

{221).
Professional .tutors accounted for only 6% of all tutors reported. Although

counselors were mentioned, they were generally not reported as being
exclusively employed in the delivery of developmental instruction and

services.

The administrative title(s) of individuals who administer developmental
education programs are noted in the Question 28, Finding. The Finding .
portion of Question 48 discusses the average years of experience in
developmental education for full- and part-time faculty as well as
paraprofessionals and, in so doing, confirms the overall findings to

Question 43.

QUESTION 44:

Do you use the services of volunteer tutors?

Finding:

As reflected in Graph 13, ten colleges (34%) noted that they use the services
of volunteer tutors in the delivery of developmental education.
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GRAPH 13

QUESTION 44:

DO YOU USE THE SERVICES OF VOLUNTEER TUTORS?

Not applicable L

Yes: Mott, Delta, Gogebic, Jackson, Kalamazoo, Kellogg,
Macomb, Monroe, St. Clair, Schoolcraft
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QUESTION 45:

If YES, how are they used in your institution's developmental activities?
(Check all that apply.)

Finding:

In contrast to only ten colleges that reported they use the services of
volunteer tutors, fifteen colleges (52%) reported in Question 45 how these
services are used. Since the word "volunteer” appears in both of the two
possible selections, it may be that colleges responded to the context in which
totors are used. With this 1imitation, the following findings are noted:

40% {six colleges) reported that tutorial assistance is given
within the instructional component of a developmental or college-

level course;

60% (nine colleges) reported that tutoring occurs outside the
context of a specific course.

URSTION 46:

What different educational qualifications and personal attributes from those
of a regular faculty or staff member does your instituticn look for when
hiring a developmental educator? (Attach a separate sheet if necessary.}

Finding:

Oonly three colleges did not respond to this question, with one noting that
they are working on the development of specific educational qualifications and
personal attributes for developmental educators. Qualifications and personal
attributes, as reported by the respondents, are listed below:

ualifications

- advanced degrees;
- knowledge of theory and research in developmental education and

be able to apply it;
- experience in reading, writing, counseling areas;
- experience in teaching underprepared students;
- taught at high school level;
- regular academic credentials;

Professional Attributes

- team player;
- above average comeunication skills;
- ability to offer several alternatives to solving problems;
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- flexibility;
- willingness to work with students beyond the classroom and assume

responsibilities (testing, research, advising);
- able to work in a non-instructional setting on a one-to-one basis;

Personal Attributes:

genuine interest in/commitment to socially/academically disadvantaged;

- cross—cultural sensitivity;
- ability to recognize and respect individual dignity;

- warm, caring but also insistent/capacity for empathy;

- ability to motivate students;
- enthusiasm for developmental education.

QUESTION 47:

Are tenured track positions available to developmental education faculty?

Finding:
Number of Colleges Percent
Yes _ 19 66%
No 1 3%
Not Applicable ] 31%

QUESTION 48:

faculty have the following average pumber of years of experience in

How many
umber of persons in each category;

developmental education? Provide the n
include lab and classroom instructors.

Finding:

As vividly illustrated by Graph 14, the majority of faculty teaching
developmental courses are part-time and have 0-3 years of experience.  In
contrast, the largest group of full-time developmental faculty has sixteen

or more years of experience in developmental education.

similar to part-time developmental faculty, the majority of paraprofessionals
have 0-3 years of experience.

UJESTION 49:

poes your college have a professional development program that includes
preparation of staff to work with underprepared students?

Finding:

Only eight colleges (28%) reported that they have a professional development
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GRAPH 14

QUESTION 48:

HOW MANY FACULTY HAVE THE FOLLOWING AVERAGE YEARS OF
EXPERIENCE IN DEVELOPMENTAL EDUCATION?
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program that includes preparation of staff to work with underprepared
students. These institutions are listed below Graph 15.

UESTION 50:

If YES, what program(s) do you use? What have you done that works?

Twenty-one colleges (72%) did not respond to this question. Responses
received from nine colleges {31%) indicated:

- faculty may take classes, attend workshops, self-study to earn
credits toward salary advancements (Kalamazoo Valley Cammunity

College); :
- faculty orientation is heid each Fall, with at least one workshop

featuring developmental learning theory or methodology;
- informal professional development programs in which full-time faculty
meet with part-time faculty throughout the semester;
funds are made available to attend conferences/workshops;
- speakers and experts come to campus to train college personnel;
- specific staff members annually develop individualized professional

development plans.

An example of specific professional development offerings was reported by
Lansing Community College:

- critical Thinking Skills/Writing Across the Curriculum
- Teaching the Argumentative/Persuasive Essay: A Media Approach

- Learning to Write by Writing to Learn

- Assisting the Student With Limited English Proficiency
- Do You Really Teach Your Class to Think?

_ One of the Three Rs: "Riting"

- Back to Basics
- pealing With Cultural Diversity Among LCC Students
- Theatre for the Understanding of People with Special Needs

or Disabilities

UESTION 51:

How would you describe the turnover rate for your developmental faculty?
Check appropriate response: High (1-2 years), Medium (3-6 years), Low
(7+ years), for full-time and part-time faculty.

Finding:

As highlighted by Graph 16, twenty-four colleges (83%) reported a low
turnover rate for full-time developmental faculty and a iow-medium turnover

rate for part-time developmental faculty. One college noted that this
question was not applicable since at the time of the survey, the college was

in the process of establishing a developmental education program.
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GRAPH 15

QUESTION 49:

DOES YQUR COLLEGE HAVE A PROFESSIONAL DEVELOPMENT PROGRAM THAT INCL
PREPARATION OF STAFF TO WORK WITH UNDERPREPARED STUDENTS? HPES

Yes: Grand Rapids, Jackson, Kalamazoo, L.ansing, Schoolcraft
Southwestern, Wayne, West Shore
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EXTERNAL RELATIONS

DESTION 52:

What activities and data do you share with feeder high schools concerning
developmental enrollment?

Finding:

While 13 colleges (45%) reported that they engage in activities or share data
with feeder high schools concerning developmental enrollment, most noted that
these efforts are not formal or systematic. The most frequently reported
activity was meetings between college and high school counselors. Highland
rark Community College noted that high school counselors come to their
institution to receive academic profiles of their students. Other colleges
reported that they disseminate developmental enrollment at regional high
school group meetings, annual academic conferences, presidential up-dates, and

to high schools upon request.

While Kalamazoo Valley Community College reported that they will begin
providing ASSET and developmental education statistics to high schools in
their service area, Monroe County Community College, Northwestern Michigan
College, St. Clair County Community College, and Wayne County Community
College reported that they are currently sharing ASSET composite results with

area high schools.

West Shore Community College was the sole institution to report that their
math and english faculty meet periodically with area high school teachers.

QUESTION 53:

Does your institutien work with K-12 adult education to meet the developmental
education needs of your compunity? If YES, explain.

Finding:

Thirteen colleges (45%) reported that they are collaborating with K-12 adult
education to meet the developmental education needs of their communities.
while some colleges noted that they are "just in the developmental stages" of
working together, others reported the following activities:

acting as a referral agency to adult education for students
who fall below the basic skills level of college preparedness

(0akland);

acting as a referral agent to adult education programs for students
who need intensive remediation in English as a Second Language

(St. Clair);
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* - petworking with K-12 adult education to accept referrals to college
grant programs {(Alpena);

* - providing tutors for K-12 adult education (Bay de Noc);

* - working together on common goals {Kalamazoo Valley);

# - jnvolving adult education personnel 1in developmental studies and
planning (North Central);

* - pursuing joint grants and attempting to complement services
(Kirtland, Schoolcraft -- course articulation);

# - gharing advisory committees (Schoolcraft);

providing courses on request to adult education programs (Lansing):

providing college courses as part of the total adult education program
(Washtenaw) ;

* - providing space for local educational agency adult education (Alpena,
Grand Repids Junior College, North central Michigan College, and

ODakland and West Shore Community Colleges —— adult baslc education
literacy program meets in the college learning center).

*These activities reflect a movement in Michigan toward greater collaboration
among educational agencies to address common problems and maximize resources.

QUESTION 54:

1s space provided within your institution for neighboring K-12 school
districts to conduct adult education courses?

Finding:

As shown in Graph 17, only five colleges {17%) reported that they were
presently providing space within their institution for neighboring K-12 school

districts to conduct adult education courses.

QUESTION 55:

Does your institution work with community-based organizations to meet the
developmental needs of your compunity? If YES, please explain.

Finding:

Twenty—three colleges (79%) reported that they are presently working with
community-based organizations to meet the developmental needs of their
communities. The nature of these activities and/or the organizations

are listed as reported:
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GRAPH 17

QUESTION 54:

1S SPACE PROVIDED WITHIN YOUR INSTITUTION FOR NEIGHBORING K-12
SCHOOL DISTRICTS TO CONDUCT ADULT EDUCATION COURSES?

(24)

Yes: Alpena, Grand Rapids, North Central, Oakland,
West Shore

QUESTION 56:

DOES YOUR INSTITUTION WORK WITH BUSINESS AND INDUSTRY TO
PROMOTE ONGOING AND, IF NECESSARY, ON-SITE DEVELOPMENTAL
EDUCATION PROGRAMS DESIGNED TO MEET SPECIFIC NEEDS?

No
(11)

Yes: Alpena, Mott, Henry Ford, Highland Park, Jackson,
Kalamazoo, Lake Michigan, Lansing, Macomb, Monroe,
Muskegon, North Central, Northwestern, St. Clair,
Schoolcraft, Washtenaw, Wayne, West Shore
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special needs staff meets with community members needing services;

~ college staff serve on or participate in literacy councils/coalitions,
groups, project (e.g., cooperate with city library in their iliteracy

progran);
- network with community agencies to accept client referrals:

- Department of Social Services (e.g., Mott Community College
Survival Skills Program) '

- Job Training Partnership Act [JTPA] (e.g.., JTPA Learning Labs}
-~ CDA training for potential Head Start workers

— Human Investment Core Group

- Michigan Employment Security Commission [MESC] (e.g., MESC-TRA
retraining)

- Michigan Rehabilitation Services
- women's shelters

- counseling centers

- specific community agencies (e.g, Western U.P. Manpower
Consortium, Tri-City SER; Opportunities Industrialization Center,

Growth Works, Inc.)

- Tech Prep initiatives

- participate in a mentoring program with local business and
professional women

donate space and facilities for niddle/high school tutor programs

UESTION 56:

Does your institution work with business and industry to promote ongoing and,
if necessary, on-site developmental education programs designed to meet

specific industry needs? 1f YES, state an example.

Finding:

Eighteen colleges (62%), as iisted beneath Graph 17, reported that their
institution works with business and industry to promote ongoing and, if
necessary, on-site developmental education programs designed to meet specific

industry needs.
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An examination of responses revealed that the level of participation across
institutions varies considerably, as does the specific service provided to
business and industry. For example, Highland Park Community College noted
they had offered a developmental math course at a local machine shop, while
Henry Pord Community College reported the following:

"A 3-year contract for 88 hours, Electronics for Test Product
Technicians, custom designed for Ford Motor; caster training,
24 hours, customized for Rouge Steel; 180 corporate clients and

nearly 4,000 students served since July 1, 1987."

Other specific exanples of community college involvement with business and
industry to promote ongoing and, if necessary, on-site developmental education

programs designed to meet specific industry needs inciude:

Skills Program at Buick/0lds/Cadillac Employee Development Center
(Lapsing Community College);

- GM Learning Center (Kalamazoo Valley Community College);

Great Lakes Steel, Ford Motor Company Brownstone Plant (Wayne County
Community College};

Providing test for basic skills at Gast Manufacturing Corporation
(Lake Michigan College);

Math labs set up in union sites, GM, and plants (Washtenaw Community
College):

Elm Plating - precision courses provided (Jackson Community College);

Bus with computer lab, aptitude assessments, etc. (St. Clair County
Community College);

"1f a specific business or industry requests developmental education
training, Mott Community College will bid the contract and deliver the

training as outlined in the bid."

EVALUATION OF DEVELOPMENTAL EFFORTS

UESTIONS 57 AND 58:

Does your institution survey students for their expectations of developmental

gervices? If YES, does your institution survey all students or some

gtudents?
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Finding:

Only five colleges (17%) reported that they survey students, and of that
number only three {10%) reported surveying all students.

QUESTION 59:

How ia the success of your developmental efforts measured in the followlng
subject areas? Check all that apply: reading, writing, math, algebra,

sclence, other.

Finding:

The findings for this question are iilustrated in separate graphs for each of
the subject areas. An examination of the results indicates that the single
most frequently reported measure of success across all subject areas was
course completion. Listed below are the three most frequently reported
indicators of success within each specific content area followed by the
percentage of colleges that reported this measure.

Reading: course completion (90%)
Graph 18 pre-test/post-test comparison (69%)
passing rates in developmental courses {52%)

Math: course completion (76%) ,
Graph 19 pre-test/post-test comparison (38%)
passing rates in developmental courses (52%)

Writing: course completion (86%)
Graph 20 pre-test/post-test comparison (41%)
passing rates in developmental courses {48%)

Science: course completion (21%)

Graph 21 passing rates in developmental courses (14%)

Algebra: course completion (48%)
Graph 22 pre-test/post-test comparison (17%) and percentage at "c"

or above (17%)
passing rates in developmental courses (28%)

t very few colleges are currently measuring success
dents reach minimum competency on a posi-test
sufficient for college-level coursework. Rather, colleges appear to be
using traditional pre-test/post-test comparisons and passing rates in a

developmental course (2.0 or above) rather than measures such as successful
retention rates in gubseguent college—-level courses (2.0 or above), or

academic performance in subsequent college-level courses.

It important to note tha
in terms of how many stu
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UESTION 60:

what is the percentage of those completing remediation who reach minimum
competency on a post-test sufficient to begin college-level coursework?

Finding:

Eighteen colleges {62%) were unable to answer this question. Most reported
that the data was unavailable or that this question was currently under study.
Since there was considerable variance in the answers provided by the eleven
colleges (38%) that responded to this question, ranges in the percentage of
students who complete minimum competency on a post-test sufficient to begin
college-level coursework are noted below, and not averages.

Range in Percent Who
Complete Minimum Competency on a
post—test Sufficient to Begin

Content Area College-level Coursework
Reading 24 .00% - 100.0%
Writing 30.00% - 90.0%
Math 30.00% - 100.0%
Algebra 42.61% - 67.9%

QUESTION 61:

How often are developmental programs or services evaluated?

Finding:

According to 45% of the respondents, developmental programs and services are
most frequently evaluated on an informal basis each term. In contrast to

seven colleges (24%) that reported that their reading programs or services are
evaluated formally each year, only six colleges (21%) reported that their
efforts in writing and math computation are formally evaluated each year.

UESTION 62:

what institutional research has been undertaken in developmental education
areas at your institution within the last two years? Explain.

Only eight colleges (28%) did not respond to this question. The remaining
21 colleges responded in a very impressive manner, indicating that a good
deal of institutional research in developmental education is occurring on
community college campuses in Michigan. This latter finding must be the
best kept secret in community colleges today. For this reason, the findings
to this question are elaborated on for each college:
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Bay de Noc:

Have assessed the needs of our prograh and looked at other programs.

Delta:
Pre and post-testing in developmental English courses.

Gogebic:
In Fall 1989, initiated a computer program to record placement scores

of all students tested. When we add GPA information at semester's end,
will be able to do a correlation between testing results and actual

student performance.

Highland Park:
Annual comparison of success percentages between students in

developmental courses who utilize support services and those who do
not.

Jackson:
Currently involved in search of retention patterns of developmental

students.

Kellogg:
Math - monitoring subsequent enrollment and success.

Reading/Study Skills - have compared retention rates for students who
completed developmental work in reading/study skills to those who

have not taken developmental work.

Kirtland:
Preliminary studies undertaken to determine the validity and

usefulness of the ASSET test; also, preliminary studies of the
success of developmental students vs. students not required to take

developmental courses.

Lake Michigan: .
Continuing to check entrance versus exit scores to measure progress.

Lansing:
Basic Skills Committee Task Force Research Report (1989).

Macomb:
An evaluation of the effectiveness of short-term monitoring and

its ability to identify "at risk" students has been completed.
Continuing research is underway to test correlation between ASSET
scores, placement, and grade earned. We are alsc designing a study
to test the effectiveness of developmental courses. It will involve
exit testing students and checking gains in assessment test scores.

Mid Michigan:
Research on pre-/post-tests for 1987-88 students in SSC 100, 106,

and 107.
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Montcalm:
Longitudinal study of over 300 students to determine the effectiveness of

the Developmental Program.

Mott:
Evaluation of Degrees of Reading power Test and its correlation

with grades in content courses. Formal evaluation of students
enrolled in Fall 1988 classes, and "Whatever Happened to the Class
of 1983," a longitudinal study of very low students who entered
in 1983. Blue Ribbon Committee (1989).

Muskegon:
Texthook evaluations, success in further math courses, SUCCESS in

concurrent writing courses.

North Central:

North Lentlai:
Internal survey of faculty, math testing, analysis of attrition

in math.

Northwestern:
Analysis of courses including completion rates and success in future

courses.

Oakland:
1988-89 Study of Basic Skills Pilot Progranm.

ASSET scores vs. Success in remedial classes; ASSET tracking; percent

of students by specific score; selected developmental student GPA
progress; Success of students in remedial classes.

Southwestern:
Progran evaluation is on-going. No other department on campus is

researched or evaluated as fully or as often as developmental
education.

Wayne:
Researched reasons for developmental students withdrawing from the

institution. Grades earped in classes correlated with scores achieved
on ASSET; the percentage of students enrolled in developmental
reading classes who meet the exlt criteria.

West Shore:
Looked at student success rates in developmental courses and

correlated success 1n developmental courses with success in
subsequent (specific) college jevel-courses. Also, have examined
assessment instruments in terms of correct student placement.
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QUESTION 63:

List five specific strengths of your developmental efforts and five areas of
pajor concern:

Finding:

The five specific strengths of Michigan's community colleges' developmental
efforts were determined to be:

Faculty

Institutional Support
Cooperation/Collaboration Across Depariments
Student Benefits

Student Assessment

[+ - /L0 SR

The five specific areas of concern regarding Michigan's community colleges
developmental efforts were determined to be:

Adequate Financial Support, Instruction, Staff, and Space

Student Placement

Evaluation of Student Outcomes

Professional Development for pDevelopmental/Non-Developmental
Faculty/Staff

5. "Hard to Serve" Students

[ R
LI T

QUESTIONS 64 AND 65:

Once again, read the definition of developmental education on the first page.
For purposes of operating your own program, do you agree with this definition?

Finding:

Only one community college, Gogebic, disagreed with the American Association
of Community and Junior Colleges' definition of developmental education used

in this study. Gogebic responded:

"NADE's (National Association of pevelopmental Education) broader-
based interpretation is more appropriate, since an lmportant aspect
of our developmental program includes peer tutoring services for good
students who may need alternative presentatiocn or delivery systems 1n

areas like chemistry, physics, calculus, and law. "

UESTION 66:

Using the following five headings (Academic Assessment Practices, Academic
Placement Practices, Academic Instructional Practices, Academic Placement
Practices, Student and Program Evaluation Practices, Working Arrangements or
Understandings with Other Agencies for the Delivery of Develeopmental Services
or Education), provide a process description of your developmental activities
or program, incorporating answers to the guestions: who, what, when, why, and
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This narrative will be an important component of the

how, as appropriate.
be of utilitarian value to developmental

final report and should be written to
educators and policy makers.

FPinding:

The content of the narrative descriptions received from individual
institutions varies significantly. For resource purposes, a condensed
version is available from the Department of Education upon request. The
narratives provide valnable insight intc educational practices that are used
to assess and assist students in need of developmental education. They also
importantly highlight the type of working relationships Michigan community
colleges enjoy with other agencies concerning the delivery of developmental

education services.

CONCLUSION

Commupity colleges are at a critical crossroad in developmental education.
Although all community coclleges in Michigan academically assess students, less
than one-half reguire student placement in tested content areas of deficiency
{e.g., math, reading, writing). Additionally, only 15 community colleges
(52%) reguire students to pass developmental coursework as a precondition to

enrollment in college-level coursework.

Faced with increasing initiatives from federal and state agencies which call
for greater accountability jn student outcomes, community colleges must now
reexamine and determine what are appropriate and realistic goals of
developmental efforts (e.g., the ability to succeed in subsequent college-

ievel courses, college graduation}.

Importantly, responses to these challenges appear to have the support of

students ir two important areas -- testing and a "community college
guarantee”, To elaborate, results from the last Michigan State Board of
Education opinion survey of community college students {(1988) indicate that
the great majority (79%) agree that community colleges should require testing
in math, reading, and writing skill levels prior to admission into college-
level courses. The opinion pell did not ask whether students support
mandatory placement in tested areas of deficiency. In addition, the poll
indicates that three out of four students (76%) also said a community

college "guarantee” is "very important" since it guarantees that a graduate

will be properly trained for a job.

The results of the 1989 “"Survey of Student Assessment and Developmental
Education in Michigan's Public Community Colleges" suggest that potential
solutions to the challenges faced by community college educators lie within
the institutions themselves and that many are critically examining the
educational outcomes of their developmental efforts. Michigan's community

colleges are to be commended!
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RECOMMENDAT IONS

Community Colleges are encouraged to develop a college-wide review committee
to discuss implications of "A Survey of Student Assessment and Developmental
Education in Michigan's Public Community Colleges”™ for adoption of those
principles supportive of their local college philosophies and historical
tradition. All community colleges are encouraged to develop a board policy
and mission statement on developmental education which reflects realistic and
appropriate goals (e.g., the ability of students to succeed in subsequent

college—~level courses).

Community Colleges:

1.

Community colleges should be certain that their assessment instruments
are valid, relilable, free of bias, and used for their intended purpose,

using more than one if necessary.

compunity colleges should develop & procedure to ensure that all students
are apprised of the academic implications of enrolling in developmental
education (e.g., type of academic credit awarded, effect on grade point

average, implications for transfer).

Ccommunity colleges need to examine their structure (centralized or
decentralized) for providing services and courses to ensure that all
students are provided equal access to needed developmental support.

Community colleges should examine the level of student support services
available to evening and off-campus students who enroll in developmental

courses.

Community colleges need to ensure that their developmentai activities
compliment college-level courses and produce the prerequisite skills

needed in college-level courses.

Comnunity colleges need to improve record and data keeping procedures to
determine the impact of develepmental services on various student

populations.

Community colleges need to utilize stronger evaluation methods to
determine the effectiveness of developmental efforts and incorporate
the results into their decision making process.

Community colleges need to ensure that their Activity Classification
Structure Report #8 (ACS #8) is accurate and reflects the amount of
their credit and non-credit instructional activities in developmental

education.

Community colleges need to ensure that their developmental education
policies and practices are congruent with national financial aid
"Ability to Benefit" regulations.

78



10.

11.

12.

Community colleges need to develop closer linkages with feeder high
schools via administrators, faculty, and counselors to share .
information about developmental enrollments and academic skill areas in
which entering college students are unable to demonstrate competency to

succeed in cellege-level coursework.

Community colleges need to provide leadership in the creation of
multi-educational level task forces (in cooperation with other
educational agencies) for the purpose of collectively working together

to decrease the number of students needing developmental assistance,

Such task forces would afford needed opportunities for secondary and
postsecondary developmental educators to geet on common problems and work

toward potential solutions.

Community colleges need to individually and collectively develop a
strategic plan in student assessment and effective implementation of
developmental education to determine what works and what does not work.

State Board of Education, Governor, Legislature Need To:

1.

Continue to support the role that Michigan's public community and junior
colleges are playing in developmental education.

Provide financial incentives in the area of developmental education to
expand implementation activities which contribute to an effective ’
delivery system: student assessment and testing, career and academic
counseling, curriculum and professional development, and development of a

system to monitor student progress.

The State Board for Public Community and Junior Colleges, in
conjunction with Michigan's community colleges need to convene a
meeting to share the results of research on student placement and
outcomes of developmental education that has been done at their
respective colleges within the last two years.
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